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Abstract. The article is devoted to the formation of methodological
competence of students of Philology. We created modern basis for the
essence of the category “content of training”, the inalienable part of which
is the choice of philologists training content”. The aim of this article was
to show how to change the content of training for the students of Philology
and construction of content of foreign languages training as one of the main
controllable factors. Having reviewed studies of many scientists we came
to the conclusion that in the definition of this notion much depends on the
approach chosen, the subject group of the students and many other factors.
Methodological competence is a constituent of professional competence
like red rose is a constituent of flowers group of Flora. In the narrow mean-
ing “methodological competence” is understood as content analysis, in the
wide meaning the notion understanding depends on the approach. If the
approach is competence-oriented the essence of the category is considered
to be competence (combination of skills, attitudes and knowledge), which
marks are programs content, thus key competencies are concerned with
methodological culture of students of philology. If it is activity approach,
competence is the key category and speech acts are the essence of speech
activities, which marks are levels of communication, thus key competencies
are concerned with content of knowledge and teaching and translation com-
petency. The modern approach should integrate the best in them on a new
spiral of research and be the unity of these two. The formation of intuition
in chosen situations may become crucial in the formation of it. Then meth-
odological competency and professional competency are the essence of the
category and the key competencies of the students of philology should be
based on the concrete choice of the content of learning so that the factors
that influence it will become controllable.
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1. Introduction

Higher education qualifications show tendency to lose their actual value
within short period of time in modern society. The necessity to renew the
level of professional training in any sphere of life turns into a must, as far
as the generic and subject specific competencies totalities are concerned.
Life Long Learning is a means of improving competencies totalities, which
shows signs of XXI century personality’s professionalism [1, p. 230; 35]. It
will become possible to realize such education and to make it more effec-
tive if we create modern basis for the essence of the category “content of
training” in our research. This category is closely connected with another
category — “content of education”, the inalienable part of which is the choice
of the philologists’ content of training on the basis of activities and com-
petency-oriented approach. Many researchers think that the idea of compe-
tency is the idea of an open order on content of education [1]. We can base
our research on the description and picture in the book “Lectures. Basics
of Pedagogics” [32]. According to it the main components of the content
of general education are the system of knowledge (notions, terms, facts,
laws, theories); skills and activities (practical and intellectual), special and
general educational; experience of creative activity, transfer of knowledge
into a new situation, seeing of a new problem, new function of an object,
the structure of an object, alternative thinking; evaluation of values atti-
tude, evaluation knowledge, knowledge of the norms of attitude, skills to
stick to the norms of behavior [32]. The system of education in Ukraine
has undergone several stages. The postsoviet stage started from 1991. The
basis for the formation of the content of education was the program “Edu-
cation” (Ukraine of the XXI century), 1993, the Constitution of Ukraine,
1996, Zakon Ukrainy «Pro osvituy (Pryiniattia vid 05.09.2017. Nabrannia
chynnosti 28.09.2017), Zakon Ukrainy “Pro vyshchu Osvitu” [37; 38].

2. Research problem and literature review
It is necessary to clarify and specify this category from the positions
of educational activity. «Educational activity turning into research activity
becomes the object of research... It is competency approach that teaches
a student to learn». [18]. We agree with those scientists that consider it to
be a complex phenomenon which includes not only activity itself but also
personal attitude to it and to the subject of activity, including personal and
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subject-oriented. Finding out the new ways of solving the research problem
in conditions of modern education reform that takes place in Ukraine we
directly connect it with the solution of strategic tasks of Ukrainian education
in the context of Bologna process requirements (worked out by A. Alexiuk,
B. Bokut, Ya. Bolubash, 1. Zyazun, L. Kondrashova, V. Kremen, N. Kuz-
mina, Z. Kurliand, O. Molibog, N. Nychkalo and others), priorities in
training future highly qualified specialist, who is able to participate in joint
activities (worked out by M. Bachtin, O. Leontiev, Z. Kornayeva, I. Bim
and others) as well as with European ones.

In Europe in the book “Training Foreign and second language teachers:
European Challenges, Success and Perspectives” teacher training system
in different European countries is discussed. The system consists of input,
transformation process and output elements. The book is focused on the
process of transformation in the system. The input and output elements
are not in the focus of attention in it. “The training process is considered
from two perspectives for each of the five countries discussed: a descriptive
dimension of the current training routes through which necessary teaching
qualifications are obtained; and an evaluation as to the degree to which
the training fits the purpose of teaching foreign and second languages in
state secondary schools. Teacher training is described within the contexts
of national policies for language learning and the nature of providers and
courses, along with details of opportunities for teaching practice” [32]. This
book gives a fundamental view of the research problem and we will base
our understanding on the following facts. In Germany the main charac-
teristic features of this process are: high degree of decentralization due to
Germany’s federal system in each of the 16 federal states;3 stages of train-
ing(higher education training , pedagogical practice at school, in-service
training for fully employed teachers); different difficulties, caused by the
changes in laws, which differ from one state to another; absence of national
system of exams; limited mobility of teachers because of difference in
training, interdisciplinary centers that provide connection between differ-
ent stages of training. The article on the French system of training touches
upon only the system of training of MAs, leaving without consideration the
bachelor’s stage and in-service training.

Unlike Germany the system in France is centralized. The students are
given possibility to choose from different approaches and courses. The
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absence of national system of exams stimulates competition. The entrance
exams check academic knowledge, not communication skills, though oral
part and situations with elements of teaching tasks are introduced. The accent
is given to theoretical training of teachers, rather than to formation of pro-
fessional competence. In Ukraine the system is also centralized, there are
3 stages of training like in Germany, national system of exams stimulates
competition. As to the teachers of foreign languages, their training is focused
on obtaining linguistic knowledge rather than formation of competencies.
The system provides connection between different stages of training, there
is an obligatory in -service retraining every five years. New elements in the
input of the system were introduced: young unexperienced teachers receive a
tutor that will help them to feel at ease in their professional activities. There
are examples of integrated courses, such as “English language improvement”,
“Technology and Language Training” in Kyiv State Linguistic University,
which illustrate the modern approach to the problem. Another feature is inter-
disciplinary integration, diversification and introduction of information-com-
munication technologies. The next new element is the focus on intercultural
aspects in teaching foreign languages. In Russia there are such elements as
new approaches (competence-oriented and active position in life). It includes
such components as mastering knowledge in Pedagogics and Methods of
teaching on education process and professional skills, professional and indi-
vidual development: creative self-realization in professional activities. The
system of education in Uzbekistan was also analyzed. It is also centralized,
new laws govern it, the system of evaluation, both inner and outer testing
for finding out the level of knowledge, language and professional skills of
teachers of foreign languages, exist there. We agree with the conclusion of
O. Blanvilen that there is a different degree of autonomy in the system of
training of a teacher. Though they are all based on the documents such as
“Recommendation on Key Competences for Lifelong Learning”, TUNING
Educational Structures in Europe II Universities’ contribution to the Bologna
Process. University of Deusto, University of Groningen, they much depend
on the national policy and the system of education. The progress in the change
of this system is going on and it can be intensified due to the life-long learning
that now exist in Ukraine.

Gardening is our hobby. My flowers cannot be long abandoned and well
dried. Long ago gone are the mashines and hours of my parents’ work that lie
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beneath. Nowadays all that is left is myself and the flowers 1’d like to grow,
which need great effort and a lot of water and chemicals to protect and feed
them. They are finally grown up to flourish to please our eyes with beautiful-
ness and our nostrils with smell. But can we influence them? Our influence
on them can be controllable, but there are factors that are not controllable.
In controllable factors we can rely on our cognition, experience and mod-
ern system of gardening to reveal the treasures that were left behind in the
rapidity and quality of growing, which were left behind by my predecessors.
As far as uncontrollable factors are concerned, they are the weather condi-
tions like draughts, winds, rains and others. But there are a lot of factors that
can be controlled. Of course, the flowers I am referring to are students. The
improvement of the content of training students who study foreign languages
in higher education is connected with more successive usage of activities
approach in teaching. Students’ activities are much more variable now. After
Ukraine entered the EU system of education and has been participating in
Bologna process students were given an opportunity to study abroad, partici-
pate in international projects, conduct scientific research and report about its
results at the international conferences and symposiums, work as interpreters
there who help people from different countries to understand each other. But
our analysis has shown that bachelors and masters have certain difficulties
in communication in some spheres, including scientific one. However, these
students much like the abandoned flowers struggle to be recognized for both
their beauty and potential for success.

As their teacher, I often feel like a lone gardener who has unlimited
access to control their success and results of studying, and although it can
be a difficult challenge to uncover these buds, the feeling of zeal and pas-
sion when one is opened and flourish is second to none.

In the world of education, it is surprising that these students have been rel-
egated to near abandonment, while their dominant culture of highly qualified
educators have been transitioned into university bound advanced courses,
these students have simply been left uncontrollable due to a lot of factors.
One of the controllable factors that can influence their professional formation
is the question of what to teach, but it hasn’t been fully researched.

We would like to analyze the research and publications of scientists on
the choice of content of training students who study foreign languages and in
whom methodological competence is formed. The notion “content of train-
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ing” has been researched by a lot of scientists in Ukraine, Russia, Belorussia
and abroad. Such researchers as Y.I. Passov, V.L. Skalkin, N.S. Doroshenko,
Z.V. Kornayeva, R.V. Fastovets, I.L. Bim, L.A. Karimova, O.I. Zhdanko
and many others [3; 5; 6; 9; 10; 11; 24; 28; 30; 33] have written research
articles, dissertations and books on it. But the problem of the integration of
new principles and other constitutive elements of this category hasn’t been
fully researched yet. We have researched some new principle of the choice
of content of teaching such as integration. We base our understanding of
this principle on the research of Puck M.S. [23, p. 189-190]. In literature
on Pedagogics there are publications in which the pedagogical, didactic and
methods of teaching aspects of the integration and differentiation problems
in education and teaching of subjects are disclosed. In them various ques-
tions are under consideration:

— integration processes, touching the education sphere and that have
positive influence on the development of pedagogical science and integra-
tion of its functions (Z.A. Malkova, N.D. Nikandrov, B.S. Gershunskiy,
V.S. Shubinskiy and others);

—the necessity of the reflection in education of the integration processes,
that take place in science (A.P. Beliayeva, V.N. Fedorova, 1.D. Zverev,
V.N. Maksimova and others);

— integration processes in pedagogical experience of the best teachers
and professors and its influence on the solution of the problem of harmoni-
zation of education (G.F. Fedorets);

- methods of revealing and describing integration processes in education
process (Yu.S. Tunnikov, V.S. Puck);

— the necessity of integration of contents of science, professional tech-
nical education and professional technical training of students (A.P. Bely-
aeva, M.N. Berulava training);

— integration between education processes and scientific research in the
system of higher education (V.S. Kabacov, M.S. Puck, G.N. Fadeyev);

— getting rid of a great number of subjects and increasing effectiveness of
educational process by means of integrating subjects and disciplines under
study (I.Yu. Alexushyna, Yu.K. Dik, A.A. Pinsky, V.P. Solomin, V.V. Usa-
nov and others);

— contradictions, regularities and preconditions that determine integra-
tion processes, sources and mechanisms of their mutual activities, principles
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and types of integration in science education (A.P. Belyaeva, M.N. Buru-
lava, L.F. Keyran, Yu.S. Tunnikov, M.S. Puck and others).

— reformation of pedagogical thinking on the basis of integration and
humanization ideas (A.P. Belyaeva, V.G. Razumovsky, L.V. Tarasov,
.M. Titova and others). We agree with her idea that it is reasonable to dif-
ferentiate such components of integration as: 1) notions, which directly
include integration (for example, integrative activities, integrative work);

2) notions, which express vertical structure of the integration notional
space (integration between subjects, fundamentalization, interconnection,
interaction, interpenetration and others);

3) notions which reflect horizontal structure of the integration notional
space (intercycle integration, inner subject integration, levels of integration,
facts, notions, methods, language, laws, theories, local nature picture, con-
nection, system) [23, p. 190-191].

We will base our analysis on such understanding in our further analysis.

In psychological articles it is stated that subject-oriented communication
is not well researched. But we can ground our research on such characte-
ristics as:

1) joint aim, which unites efforts of participants of joint subject-oriented
activity;

2) the existence of common goal defines and differentiates concrete
tasks of each of its participants. It is made concrete in certain tasks entrusted
on each participant, and can be realized only in line with joint actions;

3) speech acts(further on SA), which are realized by the participants of
joint activities, are different from individual SA because they are all inter-
connected, each of them is based not only on individual acts, but necessar-
ily takes into account the supposed future acts of all other mutual activity
realization of the acts of its individual participant is regulated both by the
reflection of the object it is aimed at but also the actions performed by other
participants, and those changes in the object which are the result of it. The
acts of an individual are thus built not only in accordance with the corre-
spondence to the task and object. The individual, participating in activity,
“adapts” the action performed by other people. The regulation of an indi-
vidual act includes the moment of “adaptation”. It makes such characteris-
tics of action as “dynamics” more intensive. Finally, the evaluation of result
complies with the demands that are determined by agreement of “mutual-
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ity” of joint activities [26, p. 235-236]. Consequently, the content of SA in
joint activities is richer than the content of individual SA in person-to-per-
son communication, as each of the participants uses in them information,
which couldn’t be gained without communication in collective, not using
the experience of other participants of joint activity.

New technologies have also changed the content of training, so one of
the most popular platforms — Kahoot has been analyzed and its content of
training evaluated from the point of view of their possibility to provide
all of the spheres, forms and types of students’ communication [8; 26].
In it the concept ‘content of training and ‘methods of teaching are integrated
together” and only two principles of the choice what to teach are taken into
account: self-guided and inquiry-based learning.

The aim of this article is to show how to change the content of training
for the students, who study in humanitarian universities and construction of
content of training of foreign languages. “How we learn is as important as
what we learn, and the way we’re learning about our world and participat-
ing in it has changed fundamentally” [18]. According to O.O. Lavrentyeva,
there is a tight correlation dependence between effectiveness of method-
ological training and the level of their professional teachers’ culture, the
degree and quality of their scientific-methodological activity, attitude to
students’ science and pedagogical training at school. She emphasizes that
“the volume of methodological knowledge they get is limited, and that
kinds of proposed scientific activities are mostly of educational and sub-
jective-transformational character. It explains the low level of the formed
methodological knowledge in scientific-theoretical training of nearly 70%
of students and in methods of teaching of 60%, and psychologic-pedagog-
ical in 75%. 55% of future teachers have false ideas of what is the role and
content of research activity; the outer motivation in the choice of profes-
sion specialization in nature sciences prevails in nearly 50% of students”
[13, p. 12-13].

Let us first consider the notion “content of education” which is closely
connected with the notion “content of training”. There are some controlla-
ble factors in its structure.

The first one is the demand in society that dictates the appearance of
highly qualified specialists on the labor market. Consequently, our system’s
most struggling students are often given education without the requisite



Chapter «Pedagogical sciences»

skills enumerated in the document ‘ANNEX to the Proposal for a Council
Recommendation on Key Competences for Lifelong Learning [1].

The second one is to satisfy the needs of society. They are simply torn
off for sale and put into bouquets whose cost outweighs their perceived
value on the market they wither and are thrown away. However, the fact that
their initial value has not been initially recognized is not always cause for
alarm because there are scientists among their professors who are always on
guard to discover controllable factors that can influence them in the process
of education and use them in research and teaching, show the students their
true potential to become empowered members of society through research,
access and support of educational system.

It is evident that our Ukrainian system of education is a complicated one
and it is undergoing the process of reformation. We have set ourselves the
following tasks:

1) to consider the notion “competence”, “competency”, “methodologi-
cal competence”, in the latest researches and generalize the results;

2) to study how to form methodological competence;

3) to research controllable factors in this system that can influence the
result of education.

3. Competence, competency and methodological competence

The question of what is “competence” and “competency” has been fully
researched in pedagogical literature. We will base our understanding of
these categories on the latest research, where the approach to definitions
of the terms under study is spiral [13]. Kuznetsova O.V., Odarchenko V.1
quote the definition of the notion in Large Dictionary of Modern Ukrainian
Language: ”competence originates from the Latin word “competens” (com-
petentic), which means “appropriate, capable”. "Competency is a certain
sum of knowledge of a person that allows him/her to make judgements,
express convincing authority idea. Competent is the one, who knows, is
knowledgeable in a certain sphere of life, who has the right in accordance
with his knowledge to do or decide something, make judgements about
something”. According to Cambrige English Dictionary “competence is the
ability to do something well”. A good example for teachers and learners
of English is given: ”"Her competence as a teacher is unquestionable. He
reached a reasonable level of competence in his English. The word “com-
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petency has another meaning: “an important skill that is needed to do a job:
managerial competencies” [41].

They also quote the definition of competency from the document
“The European Qualification Framework for Lifelong learning. (EQF). But
the latest document of EU was not analyzed. In “ANNEX to the Proposal
for a Council Recommendation on Key Competences for Lifelong Learn-
ing” [1] Key Competencies for life-long learning, necessary for each man
during the whole life are enumerated. These are such competences as: liter-
acy, languages competence, science, technology, engineering, mathematical
competence, digital competence, personal, social and learning competence,
civic competence, entrepreneurship, cultural awareness and expression. So
competence as a characteristic feature of a person shouldn’t be confused
with competency. We agree that these notions are the objects of study of
very complicated phenomena and each scientist produces new results of
studying them and enriches the definition, raising it to another spiral of
scientific cognition.

Another important notion under study is “methodological competence”.
It is understood in the narrow and wide meanings.

In the narrow meaning “methodological competence” (further on MC)
is understood as:

“Benchmarking, Descriptive and inferential statistics, Coaching, Eva-
luation, Content analysis, Interviewing, Moderation, Network analysis,
Regulatory cost analysis, Written or online surveys, Project management,
Process analysis” [41].

In the wide sense MC is understood as a complex unity of methodolog-
ical knowledge, which is a constituent of educational knowledge, and com-
petencies.

According to Nwachukwu Ololube “Methodological knowledge is clas-
sified into the framework of educational knowledge, and it includes two
types of knowledge which also belong to the field of education — the know-
ledge of the content of learning and the teaching knowledge” [22].

The knowledge of the content of learning refers to the content of the
programs compiled by professors according to the demands of educational
institution. It includes content of different pedagogical, psychological
and philological disciplines studied at universities, as well as successful
learning that the students should be able to actively apply in their work.
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The author makes the conclusion that it is specific because it is not exclu-
sively of cognitive character since it also refers to the knowledge of var-
ious teaching methods and techniques, to the affective component of the
teachers’ personality and their methodological inventiveness in terms of
working on the basis of the learned methods and techniques, but also with
the methods and techniques that the teachers should certainly be able to
devise on their own. Thus affective component of teacher’s personality and
creative abilities are included into the notion. The notion competency is
tied with the situation of performance”. Methodological knowledge refers
to the cognitive area and includes skills, whereas competencies are related
to the practical application of knowledge and skills in real life situations”.
We agree with the statement that methodological competencies refer to the
ability of teachers to apply theoretical and experiential knowledge in their
practical work with the aim of effective teaching.

It is also studied as the the basis of fundamentalization of professional
training of future teachers. In the article these two notions are blended.
It would be more correct to use the term “methodological competency” in
it. [15] “methodological competence of the teacher is knowledge, skills and
experience to implement the educational process effectively, to provide a
productive educational-cognitive activity of the students, to contribute to
their vital and professional selfdetermination. The essence of methodolog-
ical competence is the ability of the future teacher to use methodological
knowledge in accordance with the educational areas of professional activ-
ity, to apply methodological tools as a means of providing creative activity
effectively”. In this definition the application of methodological tools is an
added element of definition, which focuses on the result of activity.

According to the research of Nataliia Maiier [17] in methods of teach-
ing foreign languages and cultures at higher school “formation and deve-
lopment of future foreign language teachers’ methodological competencies
are provided by mastering its structural components — competencies and
sub-competencies. In the process of students’ methodological training to
implement intercultural foreign language education, their mastering of
sub-competence within lingvosociocultural competence is of great impor-
tance. A future university foreign language teacher’s sub-competence as a
part of lingvosociocultural competence is a complex and dynamic interplay
of specific methodological knowledge and skills that enable to organise
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students’ intercultural education. The future university teachers’ method-
ological training to implement intercultural foreign language education
takes place in different forms of educational process organisation. Master’s
students majoring in foreign language teacher education acquire method-
ological knowledge and skills within the normative discipline “Methods of
teaching foreign languages at higher educational institutions”, the elective
discipline “Methods of using educational materials for the formation of for-
eign language communicative competence”, and during student teaching
period.”But linguosociocultural competence is not the only one structural
component of competence for Master’s students majoring in foreign lan-
guage teacher education. She characterizes competencies and subcompe-
tencies as structural elements of methodological competency, which are
acquired in the process of methodological training. Methodological know-
ledge as a component is not included into the notion under study.

This component is analyzed by other scientists. For example, Nwa-
chukwu Ololube, analyzing methodological competence of literature stu-
dents considers it mandatory to acquire. He considers the notion meth-
odological competence in such a way: “Methodological knowledge is
classified into the framework of educational knowledge, and it includes two
types of knowledge which also belong to the field of education — the know-
ledge of the content of learning and the teaching knowledge. The know-
ledge of the content of learning refers to the default curriculum themes
on which the students acquire basic knowledge, and this type includes
knowledge and strategies, techniques and methods for successful learn-
ing that the students should be able to actively apply in their work. The
teaching knowledge should be acquired by every teacher because this type
of knowledge involves different teaching skills and knowledge which are
acquired at teacher training faculties. The importance of methodological
knowledge is evident in its comprehensiveness, because a teacher who has
it and actively applies it is wellversed in the content of the subject that
is taught, and at the same time masters the appropriate ways of adapting
the prescribed learning content to the principles of psychology, sociology,
pedagogy and didactics. «Methodological knowledge has the character of
primarily experiential knowledge, and it is essentially determined by the
specific purpose of its application in education». Therefore, methodological
(teaching) knowledge is specific because it is not exclusively of cognitive
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character since it also refers to the knowledge of various teaching methods
and techniques, to the affective component of the teachers’ personality and
their methodological inventiveness in terms of working on the basis of the
learned methods and techniques, but also with the methods and techniques
that the teachers should certainly be able to devise on their own” [22].

He distinguishes methodological competence and competency and
bases its definition on the glossary definition of EU document. “compe-
tency should be defined as the competence for successful performance, and
as an area in which someone possesses the knowledge, skills and experi-
ence”. He pays more attention to the practical aspect of definition: “Meth-
odological competencies refer to the ability of teachers to apply theoretical
and experiential knowledge in their practical work with the aim of effective
teaching”. They are key teaching qualifications.

In the formation of methodological competence in students of Philol-
ogy much depends on the approach chosen. We can roughly divide modern
approaches into three groups: competence-oriented, activity and integrated.
If the approach is competence-oriented the essence of the category is con-
sidered to be competence (combination of skills, attitudes and knowledge)
According to Tovkanets G.V., Lendel L.V. and Kyrlik O.V., who studied com-
petence of young learners at school the formation of such comptencies as
general cultural, social and analysis and synthesis competencies are the key
competencies for successful socialization of young learners. They grounded
their formation at the foreign language lessons on the basis of teaching via
direct life experience, through the description by a pupil of what he/she hears
or sees at the lessons with the help of pantomime, method of telling stories,
which helps pupils to emerge into foreign language, which marks are pro-
grams content, thus key competencies are concerned with methodological
culture of pupils. The pupils are capable to speak and communicate [33].

Another approach is activities. “Competency should be defined as the com-
petence for successful performance, and as an area in which someone pos-
sesses the knowledge, skills and experience. Methodological knowledge refers
to the cognitive area and includes skills, whereas competencies are related to
the practical application of knowledge and skills in real life situations [29]. In
another research conclusion is made that «these approaches should be listed
and described in order to present effective methodological models for the
acquisition of methodological competencies of future teachers” [22].
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The modern approach should integrate the best in them on a new spiral
of research and be the unity of these two. We have considered the notions
“creative activity”, “creative ability” and “intuition”, generalized different
approaches to their definition and their role in the formation of methodolog-
ical competence and integrated them. Several examples of how the results
of research were taken into consideration, when writing programs and exer-
cises for teaching students of humanities profile were given in our article [28].
We tried to develop methodological abilities in our students of philology.

Methodological abilities can be viewed as a synonym to the notion “cre-
ative abilities”. Creative abilities demand from a person intensive brain
activity in the process of creation, due to which it is possible to create dif-
ferent products of creative activity, which are characterized by novelty.
As a result of joint theory of creation scientists started to study common
features in scientific and artistic creation and enlarged their understanding
of creation and creative abilities in this sphere. It was wrong to consider that
in the process of interpreting only knowledge is important. It is necessary
to form methodological competence with the help of situations that include
the usage and development of intuition. We have generalized scientific
approaches to the notion “methodological activities”, “creative activity”
and “intuition” and clarified their role in the formation of methodological
competence of students-philologists in our article [28].

4. The formation of intuition of students of philology

Very often students make mistakes in interpretation because of gaps in
understanding the variant of the English language or the type of dialect they
hear or fast tempo. It happens not because of the absence of cognition but
because they don’t rely on their intuition. We can offer students such types
of exercises, which will develop their intuition and form methodological
competence. The first group will be language exercises. They will prepare
students for listening comprehension and help to get rid of some gaps with
the help of intuition. The second group of exercises can be called communi-
cative. They will provide listening comprehension and interpretation activi-
ties combined. Let us illustrate the examples of these exercises.

Group 1.

1. Listen to these 4 people speaking in a great noise situation and define what
variant of the English language they speak: A) BE; B) AE; C) AuE: D) NZE.
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Choose the variant of translation. A) 3i 3MiHaMH y MOBI MOXYTb OyTH
OB’ sI3aH1 TaKOXK PI3HOMAHITHI 3MiHU Y Pi3HUX MICIISIX.

Bb) 3i 3MiHamMu y MOBI MOXYTh OyTH TOB’sI3aHI TakKOK Pi3HOMaHITHI
3MiHH Y PI3HUX PO3YMHUX MEXKaX.

B) Pi3Hi po3ymHi 3MiHH BUpaKeHI PI3HUMH CIIOCOOAMH TI0 Mipi 3MiH Y MOBI.

I') ITo mipi Toro sIK BiOYBalOTLCS 3MIHH Y MOBI BOHH MOXYTh 0Ope
3MIHIOBATH MOBY Pi3HHMHU IIIJISIXaMH B PI3HUX MiJCHCTEMAX.

) PizHi po3ymMHi 3MiHI BEpasKeH] pi3HIME CLIOCOOaMHU IO Mipi 3MiH Y MOBI.

2. Listen to these 4 people speaking in a very fast tempo and define what
variant of the English language they speak: A) BE ; B)AE; C)AuE: D)NZE.

3. Listen to these 4 people speaking and define what dialect of the English
language they speak: A) East London (cockney) accent); B) Brummy (Bir-
mingham accent, Midlands, England): C) Francophone accent (Quebec,
Canada); D) Indian English accent.

Mark the variant you consider the correct answer and translation, then
put aside your sheet and let’s read another text. After the students finish
reading or any other kind of activity ask them to look at the sheet they put
aside and mark it quickly again asking their intuition “Am I right?”.

You can also ask your students to learn from the past [28]. Tell them
to recall a negative experience from your past translation or interpretation
activity, ideally something fairly recent. ”Before this thing happened, think
back to whether you got any feelings that urged you to steer clear. Maybe
they got a gut feeling something wasn’t right in comprehension...If so, did
you pay attention to that feeling or did you talk yourself out of it? Try to
remember exactly how you felt. Recall as many details as possible. The
more you can get in touch with the part of you that tried to warn you, the
more you’ll trust it next time” [28].

Another way to develop intuition is to ask your students to talk to their
intuition. Tell them a story about intuition and how it helped to get a job
told by Francis Cholle “You: What should I wear today? Your Unconscious:
Red. You: Red what? Your Unconscious: I don’t know, just something red.
You: Why? Your Unconscious: Feels good. You: But I have an interview
today; isn’t red too aggressive? Your Unconscious: You’re missing the point
You: What’s the point? Your Unconscious: You like red. It makes you feel
happy. You: What has happiness got to do with this? Your Unconscious:
Everything. You: How? Your Unconscious: You’ll see; just trust me on this.
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And perhaps in doing this, because you simply feel good, your confi-
dence exudes more at your interview, and you receive the job based on this.
Perhaps your interviewer loves red, and enjoys that you were bold enough
to not wear black. Perhaps the color is what makes you stand out from
so many others. Who knows? The point is, you listened to your instincts
and made your decision, including intuition and benefitting from it, without
worrying about the logical reasons why.” [5]. After it ask them to talk to
their intuition about the sentence they have translated and then choose if it
was correct or needs perfection because of some misunderstanding.

Group 2. Involve students into creative interpretation. It will integrate
cognition and intuition. Propose them to act instead of another interpreter
whose interpretation they’ve just listened to. Give them the opportunity to
listen to the English (or Ukrainian) text and the text of interpretation with
gaps. Omit in the text they listen to words that may be confusing, for exam-
ple, hill — he’ll, dill — deal, chip — cheap, cheep, bit — beet, beat, edge — age,
wreck — rake, get — gate, manner — minor, land — lined, sat — site, man — mine
etc and that contain false friends of the interpreter. Ask them to use their
intuition in interpreting the text they hear and choose the right interpretation.

Another exercise will be role play, where they are proposed the fol-
lowing situations. “You are acting as an interpreter. You will interpret the
text, which was given to you by the scientist. But after the report there are
several questions which are connected with the topic of the report and you
will have to interpret both the questions and the answers. Use your intuition
to interpret moot points in them”.

Another situation is connected with the choice of the variant of interpre-
tation which they hear and which is done by two different interpreters. Ask
them to talk to their intuition and to choose the variant they consider more
appropriate. Then ask them to produce their own variant of interpretation,
which is based on the variant they have chosen.

Group3 will be devoted to creative and scientific activities. The third
group of situations will be connected with the research work of students.
They are proposed to read a scientific article written by the student on trans-
lation and published last year. Then they are asked to write annotation to it
in 3-5 sentences. Ask them to talk to their intuition to find out what the main
results of that research are. Then each student will produce the annotation in
the classroom first in the original and then in his/her interpretation.
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We have also analyzed the content of the training of the future philologists
in programs of NULES Ukraine from this point of view. The list of method-
ological knowledge and competencies can also be grouped into two classes:
narrow and wide. For example, in the program “Translation of business docu-
ments” we can see a mixture of what skills are the business ones, but not what
skills the employers are looking for and what cognitive methodological skills
students should learn. Firstly, it is written that they have “to use corresponding
strategies of business negotiations during international meetings, presentations
and talks”, but this definition is too general as negotiations can cover anything
from hard team negotiations for better terms in a contract to simple every-
day situations, such as discussing the best place to have supper. Managers
and CEOs may use persuasion skills with the aim of changing the customer’s
point of view and the interpreter has to know how to persuade with the proper
business language. Sometimes interpreter can do oral translation and persuade
even better than the speaker, using proper oratorical skills. Many students find
this skill difficult to master. Therefore, we have to choose situations which
will teach them how to use this skill. In the program we should write: “to
teach them listen carefully to what one team is trying to say, keep in mind its
outcome by the end of negotiations and translate it properly”. When it comes
to persuasion they have to be able to frame the persuasive argument by select-
ing certain words that bring up particular images in the mind of the listeners
of the target language. Besides they have to make something more appealing
because of limited availability by using certain emotionally colored words in
the target language and reformulate for emphasis, using proper intonation.

The second important skill is financial and numeracy. Although they are
not financiers they have to understand profit and loss accounts, management
of cash flow, cost benefit ratio, read and translate financial reports, tracking
the time they spend on it and translate them with correct term (either gen-
eral or special) and number.

Thirdly, technological skills should also be included into programs as
no interpreter or translator can ignore the technology revolution. They are
either broad or narrow skills such as using Power Point or learning Prezi,
different kinds of dictionaries in order to translate, understand emails lan-
guage and etiquette.

As to the written business translation, according to the program, they
should be able “to translate business texts from English into Ukrainian
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and vice versa with high quality”, which is too general, “to write different
kinds of business papers and adequately translate them from English into
Ukrainian and from Ukrainian into English”. The most widely used types of
business papers are letters, emails and contracts. So these types of business
documents should be included and the skills of their translation mastered.
They should also be able “to operate general and special business termi-
nology freely and find adequate corresponding translations of them into
a target language”. The most widely used terms should be chosen on the
principles of frequency, stylistic neutrality, absence of polysemy. We came
to the conclusion that we should form methodological knowledge and com-
petencies of the concrete content of learning not the general one.

5. Conclusions

Modern demand of highly qualified specialists has made research-
ers find ways of improving competencies totalities, which shows signs of
XXI century personality’s professionalism. We came to the conclusion that
we can make teaching more effective if we create modern basis for the
essence of the category “content of training” in our research, which is based
on the category ‘content of education”. Having reviewed studies of many
scientists we came to the conclusion that in the definition of this notion
much depends on the approach chosen, the subject group of the students
and many other factors. Methodological competence is a constituent of
professional competence like red rose is a constituent of flowers group of
Flora. In the narrow meaning “methodological competence” is understood
as content analysis, in the wide meaning the notion understanding depends
on the approach. If the approach is competence-oriented the essence of the
category is considered to be competence (combination of skills, attitudes
and knowledge), which marks are programs content, thus key competencies
are concerned with methodological culture of students of philology. If it is
activity approach, competence is the key category and speech acts are the
essence of speech activities, which marks are levels of communication, thus
key competencies are concerned with content of knowledge and teaching
and translation competency. The modern approach should integrate the best
in them on a new spiral of research and be the unity of these two. The for-
mation of intuition in chosen situations may become crucial in the forma-
tion of it. Then methodological competency and professional competency



Chapter «Pedagogical sciences»

are the essence of the category and the key competencies of the students of
philology should be based on the concrete choice of the content of learning
so that the factors that influence it will become controllable.
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