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Abstract. The purpose of the paper is to propose our definition of the
term trigglossia (trilingualism). The main attention is paid to the process of
the formation of the lexicon of three-lingual students, in the conditions of
learning a foreign language by natural bilinguals. The methods of analysis
of linguistic literature, psycholinguistic literature, and methodological lit-
erature were used. Methodology. The research is based on the fact that we
observed the process of teaching English to students-bilinguals of the first
course of non-linguistic specialties, studying the experience of teachers,
analysis of our own experience as teachers of English. We concluded that the
triglossia is very individual and our students have an artificial mixed subor-
dinated Ukrainian-Russian-English trilingualism which we now see in most
students of Ukraine. At the same time, if the person uses three languages in
different situations then the individual has different degrees of competence
in mastering these languages. The results of the research showed that trilin-
gualism is the coexistence of three languages in the speech-thinking sphere
of an individual who uses these languages in different communication situ-
ations depending on the purpose of communication, the place of realization
of the acts of communication, etc. So trilingualism as a complex linguistic
phenomenon affects all the processes that occur in the process of learning
a foreign language. In our opinion, the results of continuous analysis of
national and Russian should take place in the educational process, which
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will help more effectively overcome the interference of these languages
and intensify the learning of the foreign language. Practical implications.
Because of the current linguistic situation in Ukraine, usage of Ukrainian
and Russian and the usage of surzhyk the study about triglossia becoming
more and more needed. In the learning process, the common and distinctive
features of the two native languages should be taken into account to max-
imize the effectiveness of students’ foreign language lexical competence
formation process. Value / originality. Conducting the study on the data
from Oles Honchar Dnipro National University students will be helpful for
future parts of the research because it gives a full picture with a lot of data.

1. Introduction

The problem of teaching foreign languages to bilingual and polylingual
audiences is one of the most pressing issues in modern linguistics. Bilin-
gualism means mastery of a foreign language, which is the result of the
spread of a new language in the collective. This problem is of exceptional
interest not only in terms of linguistics, but also in philosophy, psychology,
ethnopsychology, and sociology.

Researchers distinguish the following forms of social multilingualism:

1) multilingualism, in which, due to historical processes, two or more
languages are approved by the state languages (Canada, Switzerland, Bel-
gium, Belarus);

2) multilingualism, in which one state and ethnic languages coexist; at
the same time, in everyday communication, either one language (state) or
two languages (state and ethnic) (Russia, Great Britain, Spain, Kenya) can
be used;

3) emigrant multilingualism, in which migrants (sometimes bilingual
migrants) are forced to learn the language(s) of the new state. This form of
social multilingualism is characterized by two opposing situations: additive
and subtractive. In the first case, the second and subsequent languages are
assimilated against the background of further mastery of the individual’s
first (title) language, without hindering its development. In the second case,
each subsequent language supplants the previous one. This situation is typ-
ical for children from emigrant families who master the official language of
the country of residence to the detriment of the development of their native
language.
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Due to the fact that multilingualism (both natural and artificial) has
deeper historical roots in the European Union, the problem of trilingualism
has been studied in more detail by foreign researchers. The formation of the
European Union in 1992, followed by freedom of movement throughout
Europe, as well as the particular political situation in the countries of Asia
and the Middle East, led to active migration processes and the formation of
multinational families, which undoubtedly influenced the increase in work
in the field of studying language contacts, as well as in the field of multi-
lingualism and trilingualism. Learning a third language — the language of a
new social environment by children from bilingual families, learning a third
language as a foreign language under educational conditions by migrant
children and adult migrants, searching for differences and similarities in
learning a second and third languages, the role and status of a second lan-
guage in learning a third language — only a few areas in foreign studies
of trilingualism (Andreou, Anastassiou 2011; Barnes 2006; Cenoz 2003;
Cenoz, Valencia 1994; Chamot 1973; Hoffmann 2001; Jessner 2008).

The current linguistic situation in Ukraine is characterized by the func-
tioning of two closely related languages, Ukrainian and Russian. The use of
the Russian language has been diminishing starting from the collapse of the
Soviet Union, since 1990. But nonetheless, the Russian language remains
an important means of communication in Ukraine, especially in major cit-
ies. Ukrainian is the native language of 67.5% of the population according
to the 2001 census. And 83% of citizens of the survey prefer to use Russian
for communication according to the study of Gallup Institute in 2008.

Biculturalism and diglossia in Ukraine have territorial and social fea-
tures. So, if in Western Ukraine Ukrainian language as the mother tongue is
used by the residents regardless of their social status, profession, urban or
rural origin. Its usage depends on the social, professional and educational
affiliation of the speakers in the Dnieper region. The major cities of Eastern
and Southern Ukraine mainly remain Russian-speaking [6, p. 321].

The specificity of Ukrainian-Russian bilingualism lies in the fact that
these languages are so close in structure and partly in the lexical composi-
tion that virtually any resident of Ukraine can understand the speech deliv-
ered both in Russian and in Ukrainian. This feature of the country’s pop-
ulation is illustrated, for example, by the fact that there are still programs
on Ukrainian radio and television that broadcast two people, one of whom
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speaks Russian and the other speaks Ukrainian. However, the fact that both
Ukrainian and Russian languages are understandable for all representatives
of this society does not give reason to believe that the degree of knowledge
of these languages is the same for everyone.

It is accepted that the interaction of languages leads to their enrichment,
but in the case of closely related bilinguals, the interaction of languages
often leads to negative consequences, which is expressed not only in inter-
ference. According to the Ukrainian linguist V.M. Manakin it can lead to
the so-called superinterference which is understood to be an unconscious
mix in the language of different language systems [13]. In the narrow sense,
the term “surzhyk” is traditionally used to refer to the Ukrainian language,
which is influenced by the Russian language. Between 11% and 18% of
the total population of Ukraine speak surzhyk (ie 5.1-8.3 million people),
according to the Kyiv International Institute of Sociology. The mixture of
Russian and Ukrainian languages is spoken by 2.5% in Western Ukraine,
up to a maximum of 21% in Left-Bank of Ukraine; in the southern and east-
ern regions, the number of surzhyk speakers significantly exceeds the part
of the Ukrainian-speaking population (12.4% speak surzhyk in the South,
5.2% speak Ukrainian; 9.6% speak surzhyk in the East of Ukraine and 3.7%
use Ukrainian language). 15-16% of respondents answered that they speak
surzhyk, according to the All-Ukrainian Survey conducted by the Center for
Sociological Studies of the Kyiv-Mohyla Academy in 1998 [18].

It can be argued that the majority of Ukrainian students are bilingual,
and the knowledge of two languages — national and Russian — is the back-
ground from which foreign language learning begins, thus forming a sub-
ordinate triglossia.

The relevance of the topic under research is determined by the underde-
veloped problems of learning a foreign language in the multilingual space.
There is still no common view on how the formation of the bilingual and
trilingual lexicon occurs. Even though a great deal of research is conducted
in the domestic and foreign scientists on the peculiarities of mastering a
foreign language by people of different ages and under different conditions.
The question is still open on how links are formed between native and for-
eign language units. And what influence does the use of words of the native
language have in the process of semantization and consolidation of foreign
words, etc.
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The object of the study is the process of formation of the lexicon of a
three-lingual personality, in the conditions of learning a foreign language of
natural bilinguals.

The purpose of the study is to consider the peculiarities of the interaction
of lexical systems of three languages in the mind of artificial trilinguals.

To solve the tasks of the study it is planned to use the following methods:

— analysis of linguistic, psycholinguistic and methodological literature,
textbooks on research problems;

— observing the process of teaching English to students-bilinguals of
I** course of non-linguistic specialties, studying the experience of teachers,
analysis of their own experience as teachers of English.

2. The analysis of bilingualism and idioglossia

It is necessary to consider the concept of bilingualism and idioglossia
from a psychological and lingua-didactic point of view to understand the
peculiarities of learning a foreign language vocabulary in a situation where
most students are natural bilinguals.

The analysis of the scientific literature makes it possible to conclude
that there are many definitions of bilingualism, some of which are almost
identical, while others are fundamentally different.

The concept of “bilingualism” broadly can be found in G. Paul [2] and
the Czech linguist B. Havranek [8, p. 94] who consider bilingualism as any
influence of a foreign language, regardless of its manifestation, whether it
simply contacts between languages, or a real command of two languages [2].

Some authors understand bilingualism as not a phenomenon, but as
a process. Thus, V. Yu. Rosenzweig defines bilingualism as being fluent
in two languages and regularly switching from one language to another,
depending on the communication situation [16, p. 9-10].

W. Weinreich defines bilingualism as a practice of alternating use of two
languages and calls those who practice it bilingual. The author states that
“from a linguistic point of view, the problem of bilingualism is to describe
those multiple linguistic systems that come into contact with each other”, in
his work “Languages in Contact” [4].

G. Zoograph links the term bilingualism to the concept of “multilin-
gualism” and defines it as the use of several languages, depending on the
“relevance of the communicative situation” [12, p. 17].
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Analyzing the sources mentioned above, we can conclude that the major-
ity of researchers, as a whole, have a compromise view of bilingualism as a
flexible characteristic, which varies from the smallest degree of fluency in
two languages to perfect command.

Some scholars put a sign of equality between diglossia and bilingualism,
or define one concept through another. Thus, by B. Gavranek’s definition,
diglossia is bilingualism within the same language [8, p. 98].

The modern definition of the term “diglossia” is given by V.A. Grapes.
According to this definition, diglossia is called “the simultaneous coexis-
tence in the society of two languages or two forms of the same language
used in different functional spheres” [9, p. 32-33].

An important condition in diglossia is that the interlocutors make a
conscious choice between different communication means and use the one
which is best able to ensure the success of communication.

According to A. D. Schweizer, in contrast to bilingualism and multilin-
gualism, diglossia refers to the form of mastering two separate languages or
subsystems of the same language, in which these languages and subsystems
are functionally distributed: for example, in official situations — lawmaking,
record-keeping, correspondence between public institutions — official or state
language must be used; in everyday life, household situations, family com-
munication other languages can be used other language subsystems such as —
dialect, common language, jargon that have no official or state status [19].
A similar situation is emerging in Ukraine, especially in its eastern part, with
the adoption of the Law on Language [15]. The law states that the only offi-
cial language in Ukraine is Ukrainian and it is compulsory for public author-
ities and public spheres throughout the state. According to the law, the state
language should be used in the educational and medical spheres, in labor rela-
tions and the sphere of customer service, as well as in public events, adver-
tising, and other spheres. Besides, the law obliges officials to speak and use
the official language in the course of their official duties, but this law does not
extend to private communication and religious observance.

It is commonly accepted that “an individual with coordinative bilingual-
ism has two independent linguistic systems” in modern linguistics [5, p. 41].

This means that the person has the ability to respond to a message
addressed to him in a foreign language without resorting to his native lan-
guage. Subordinated bilingualism means that the system of the second lan-
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guage is grasped through the prism of the first. It is clear that students will
constantly seek the help of their primary language, whichtakes the main
place in their lives in the prossess of learning a foreign language.

It is extremely difficult to talk about the only comprehensive definition
of bilingualism. A. A. Zalevska argues that the character of any form of
mastering a foreign language should be based on comparison with the pro-
cess of mastering the mother tongue. At the same time, the changes in the
psyches that arise in the process of the development of the mother tongue,
as a result of which the individual begins to study a foreign language as a
person with speaking skills, are important [11, p. 21].

3. Some psychological and pedagogical aspects
of teaching three-lingual students

We are interested in the psychological and pedagogical aspects of teach-
ing. Especially in improving the effectiveness of learning a foreign lan-
guage in the context of bilingualism.

As the foreign language skills of the Ukrainian and Russian in everyday
life are well established at the time of mastering a foreign language, they
influence English proficiency. A similar influence, according to A.A. Zalev-
skaya, will be decisive and can manifest itself in both phenomena of trans-
fer and interference [10, p. 19]. Consideration should be given to defining
the concept of “triglossia”.

Triglossia and bilingualism are considered to be the most common types
of multilingualism, so the results of a bilingualism study should be taken
into account when studying trigglossia issues.

Trilingualism is a complex linguistic phenomenon as a special type
of multilingualism. Examination of the phenomenon in which three lan-
guages are contacted revealed a lack of unambiguous interpretation to
determine students’ proficiency in three languages. Researchers prefer
the terms “triglossia” and “trilingualism”, which are considered to be
synonymous.

Charlotte Hoffmann noted that in the absence of any theoretical justi-
fication for trilingualism as a particular linguistic configuration, many lin-
guists work within the concept of bilingualism in 2001 [3].

The trilingual system has traditionally been thought to be a contin-
uation of the bilingual system, therefore, the concept of trilingualism
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operates on the terminology and basic classifications borrowed from the
theory of bilingualism.

The Dictionary of Linguistic Terms Zherebylo provides a simple defi-
nition: trilingualism (triglossia) as language skills in three languages [9].
In The European Dictionary of Linguistics and Phonetics, ed. D. Crys-
tal generally refers to the term “ triglossia” only by reference to the term
“diglossia” [1], and there is no definition of the term “trilingualism” at all.
English-speaking Oxford Living Dictionaries treat trilingualism as bilin-
gualism: as knowing three languages at an equal or almost equally high
level. Therefore, based on the analysis of dictionaries, we can conclude
that in modern linguistics to date there is no clear definition of the term
“trilingualism”.

One of the most up-to-date studies of bilingualism, trilingualism, and
multilingualism can be attributed to the dissertation work of 2019 by Osta-
penko Tatiana Sergiivna. Who states that the most famous classifications
of trilingualism are based on taking into account the sequence of mastering
three languages (simultaneous/sequential), as well as the ways of mastering
them (natural/artificial). However, these classifications do not cover the full
variety of trilingualism that can be found in different speakers [14].

She proposed the term “combined trilingualism”, which denotes a com-
bination of different ways (natural and artificial) and different sequences
of mastering (simultaneous and sequential) three languages by the same
individual.

“The coexistence of three languages in a single consciousness naturally
leads to active processes of their interaction, which take place at differ-
ent levels of the language system and have different manifestations in the
linguistic activity of trilinguals. The modern interpretation of interlingual
interactions is repelled by their presentation as an “umbrella” concept, the
meaning of which includes various manifestations of interlingual contacts;
The main types of language interactions include code-switching and trans-
fer” according to T.S. Ostapenko [14].

Usmanova F. offers her definition of the concept: “Trilingualism is a
process of interaction of three languages — national, which is native to stu-
dents, Russian and foreign, who act as means of inter-ethnic communica-
tion. At the same time, the base of the development of trilingualism is the
national language... ” [17, p. 78].
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4. Findings

Schematically, the coexistence of three languages in the individual con-
sciousness can be shown in the form of a triangle, the vertices of which
denote all languages known to the individual, and his sides represent multi-
ple multidirectional connections that arise as a result of various interactions.
Since with this approach three languages fall into the focus of attention,
the traditional binary opposition becomes inapplicable to the whole set of
elements of the linguistic triad. In other words, all three language systems
are characterized by complementarity concerning each other, that is, they
do not function autonomously, but as a whole.

Language 1 S Language 2

\ /

Language 3
Figure 1. The language triad

A similar model of the language triad was presented in the scientific work
of T. S. Ostapenko “Interlanguage interactions in combined trilingualism” [14].

Ostapenko T.S. believes that all languages represented in a multi-
lingual consciousness should be considered from the standpoint of a
systemic holistic approach as a single, multifunctional, and complexly
connected whole. However, since each of the elements of the language
triad is characterized by a unique combination of different characteris-
tics, the most accessible way to study it is to conditionally divide it into
separate oppositions/pairs of languages, opposed to each other by one
or another attribute.

Based on all of the above, the formation of triglossia begins at the stage
of learning a foreign language and can be represented as the following
scheme:

That is, triglossia, like bilingualism, has an individual character as stu-
dents use three language systems in different degrees. This type of trilin-
gualism can be defined as an artificial mixed subordinated Ukrainian-Rus-
sian-English trilingualism which we now see in most students of Ukraine.
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Ukrainian language “ Russian

language
English
Natural bilingualism

d

Artificial subordinate
trigglossia

Figure 2. The formation of triglossia

We can think of a trilingual as a person who has three languages in his or
her linguistic field, has different degrees of competence in mastering these
languages and uses them in various communication situations.

To characterize such pairs, several parameters are traditionally used
that are correlated with the characteristics of mastering and using each lan-
guage, some of which can be represented as a continuum of multiple attri-
butes (characteristics). The most commonly considered parameters include:

1) the conditions of language acquisition (natural/artificial);

2) the age of language acquisition (early/late);

3) the sequence of assimilation of languages (simultaneous assimila-
tion / sequential assimilation);

4) the degree of balance of language competence (balanced/unbal-
anced). As for the level of language competence, most researchers agree
that in each case the level of proficiency in each of the three languages
will differ;

5) the frequency of use of languages (more frequency / less frequency);

6) predominant use of languages, etc.

Today, the classifications of trilingualism known to us are developed based
on two main parameters: the sequence of mastering the second and third lan-
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guages and the method of mastering the second and third languages. From the
sequence of assimilation, the following options are distinguished [14]:

1) the consistent assimilation of each of the three languages
(L1 —- L2 — L3);

2) the simultaneous assimilation of the second and third languages after
the assimilation of the first language (L1 — L2/ L3). This version of trilin-
gualism is correlated with secondary educational multilingualism;

3) the situation of the simultaneous assimilation of two languages with
the subsequent assimilation of a third language: L1 /L2 — L3. This version
of trilingualism is called primary training multilingualism;

4) a rather rare situation of simultaneous learning of all three languages
(L1/L2/L3).

We can distinguish the following methods of assimilation of the second
and third languages.

1. Natural trilingualism is a type of trilingualism in which the second
and third languages are acquired in the conditions of a natural language
environment. This type of trilingualism is mainly found among migrants
who, for various reasons at one age or another, are faced with the need to
communicate in three different languages (children from mixed families
living in a state that is not native to their parents; adult migrants forced to
learn second and third languages without special training, etc.).

2. Artificial trilingualism is a type of trilingualism, in which the second
and third languages are acquired in an artificial language environment. This
type of trilingualism is typical for native speakers who learn the second and
third languages in the context of the educational situation (schoolchildren
and university students studying two foreign languages in the framework of
the curriculum). By definition, N. V. Baryshnikova, a bearer of trilingualism
of this type “beside her native language is not comparable, but competent in
two languages, is able, if necessary, at a communicatively sufficient level to
use one or another of them sequentially or alternately” [5, p. 8].

In Ukraine, the situation is quite common, in which there is a combina-
tion of different methods of learning the second and third languages by the
same individual, and the sequence of learning can vary. In most cases, the
sequence of language acquisition is represented by the following configu-
rations: a) Ukrainian — Russian — foreign language and b) Ukrainian and
Russian — a foreign language.
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From now on, depending on the conditions of assimilation, trilingual-
ism can be of a natural or artificial type and depending on the order of
assimilation of languages, it can be attributed either to primary educational
multilingualism or to secondary educational multilingualism (using the ter-
minology proposed by F. Herdina and W. Jessner).

However, Ukraine presents a special type of trilingualism, which com-
bines both methods of language acquisition. This is the case when a natural
bilingual (native speaker of Ukrainian and Russian) learns another language
(the third in a row, more often — English) in an educational setting.

The training of natural bilinguals, which make up the majority of stu-
dents in a foreign language, and the formation of, therefore, subordinate
triglossia should take place based on the existing linguistic experience of
the students.

And since contact between languages is inevitable, it is undoubtedly bet-
ter to actively manage the relations between the three languages than to pro-
vide the process to chance. This is a convincing psycholinguistic argument
in favor of the importance of comparison in teaching foreign languages.

Learning the next language acquisition order suggests that the subject
has already developed a linguistic consciousness structure. As you know, in
the process of mastering a new (for an individual) language, certain changes
occur in the structure of the student’s consciousness, which are the result of
the coexistence of two or more language systems. In other words, the lan-
guage to be learned regardless of the terminology used (second, non-native,
foreign language, etc.) is new (foreign) for the student and is “superim-
posed” on the forms, concepts, patterns of functioning.

As an example, consider the phonetic features of the Russian, Ukrainian
and English languages:

We can see that the Russian and Ukrainian languages have similarities
in phonetic features (for example the presence of alternating vowels and
consonants, accommodation), versus English.

We also consider some phenomena of grammatical interference. As you
know, in the study of the English language, the mastery of the verb sys-
tem occupies an important place, since the verb is the most difficult part of
speech in any language in the conceptual content, and any complexity of
the differential attributes of the temporal system of the English verb is well
known.
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Table 1

Phonetic features of Russian, Ukrainian, and English

Phonetic feature

Russian language

Ukrainian language

English language

1. Assimilation

We can see it in:
«BaI Opar» — [Bax_
OpAT]

We can see it in:

«r» — «x» under the
influence of deaf «x»
in the word «ierko»
[nexxo]

We can see it in:

«r» — «x» under
the influence of deaf
«x» in the word
easily [lekhko],
«JIETKOY [JIEXKO ]

We can see it in:
“good moning”
[gud moniN]

2. Reduction

We can see it in:
Qualitative «ceiiuac»
— [mac] quantitative
«IEBYIIKa»—
[neymka]

Absent

We can see it in:
Reduced vowels
have two options
for reduction [2] and
[i] “happy” [ "heepi],
“water” [’wato:]

3.Unmatched

We can see it in:
[B][B][B1] «HUTBY
[B’% T°], «0OBEKT»

We can see it in:
[1] [€] «Dxa,
«EMirpanT»

We can see it in: [&]
0][0][A] “family”
"feemili], “trouble”

— e

phonemes [06ekT], «CBIHY [CBIH] trAbl], “thanks”
Oznks], “without”
[wi’daut]
We can see it in: We can see it in: Lack of palataliza-

4. Palatalization

«Jlom — toMuK»
«M—M»

«M’SITay, «iM’s»,
I ITHALLD)

tion, i.e. all hard
consonants. “win-
dow” [*windov]

5. Alternating of
consonants and
vowels

We can see it in:
«T—K—3» — «APYT —
TIPYKUTB — IPY3bs»;
«a — 0» «KacarbCs
—KOCHYTBCSD)

We can see it in We
can see it in:
«I—K» «BOIUIIL
—BOIIKY», «<0—1»
«KOHS — KIHb»

We can see it in:
“goose-geese”,
“tooth — teeth”

6. Strong and
weak positions

We can see it in:
«coM — cam» (with
stress),

«HOC — HECY (With
hardness-softness)

We can see it in:

Absent

We can see it in:

We can see it in:

We can see it in:

7. Accommodation | «pax — psa», «JIOT — | «3eMJIs» [3eMiT’a] “wall” [wOl]
NEI», WIYK — JIIOK» | «3eMIIero» [3emiieity]
We can see it in: Absent Absent

8. The law of the
end of a word

«MOPO3BI — MOpO[C]»,
«canpl — ca[T]»
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In the current practice of explaining English temporary forms, students
experience significant difficulties. This can be explained by the fact that
in Ukrainian and Russian the verb tense does not have such a wide range
of differential signs of conceptual content, which could match the English
temporary forms. Also, not all students at the initial stage of training can
thoroughly understand the complex temporal relationships that exist in
English and Russian.

The comparison shows that in the studied languages the verb forms of
Present Continuous do not show typological similarity. In English, a verb
expresses an action that is simultaneous with the moment of speech: I am
talking with my friend. The present tense of the Ukrainian and Russian
languages corresponds to the constructions of the English language: Present
Indefinite and Present Continuous.

Because modal verbs play a significant role in establishing the tone of
communication, the correct use of modal verbs will increase the effective-
ness of interaction and the level of understanding between the interlocutors.
The modal verb can in the frequency of use is in the first place, this is
explained by the presence of values that convey different types of possibili-
ties, but a significant sign of a discrepancy is that in the speech of language
learners, in contrast to native speakers, when transmitting the permission
value, the former replace this verb modal verb may. The second difference
in the use of modal verbs in authentic speech and students ’speech was
found in the analysis of sentences with the modal verb have to — in the
students’ speech this verb was often replaced by the must verb. Based on
this, we can conclude that there is a significant coincidence of meanings
and semantic adjacency of these verbs, which leads to their synonymous
use and interchangeability. Not so significant, however, it is interesting
that in the speech of the British it is not uncommon to refer to have got
as an analog to have, typical of the British informal version of the English
language, but students, as practice shows, avoid this construction. Such a
reduction may be due to insufficient awareness of those who are mastering
the English language in the use of the idiomatic turnover to have got, which
entailed conflicting opinions regarding its use.

The reasons for the manifestation of interference are many. Linguis-
tic scientists distinguish the following factors on which the appearance of
interference depends:
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1. Structural differences between the native and the studied languages.

2.The program of using the native language that has developed in the
minds of a person who speaks two or more languages.

3.Insufficient knowledge of the phonetic material of the language being
studied and the lack of strong skills and skills in applying the learned.

4.Psychological barrier (fear of making contact).

It is necessary to differentiate the phenomena of positive and negative
transfer. The influence of existing linguistic experience on the studied for-
eign language can be positive, facilitating the formation of new speech
skills and negative, making it difficult to assimilate new knowledge. The
negative influence, which is commonly called “interference,” covers all lin-
guistic levels of the language and affects both speech activity in a foreign
language and non-speech behavior.

The interaction of languages in teaching a foreign language depends on
the degree of development of bilingualism of students. Obviously, in the
case of a good command of the first in the order of mastering the languages,
there is a positive and negative impact of both languages on the studied
third language. The interaction of languages with triglossia is more com-
plicated than with bilingualism, since bilingualism has the unidirectional
influence of the native language on a foreign language, while trilingualism
has a bi-directional effect: the mother tongue and the first non-native lan-
guage influence the second non-native (foreign) language. Thus, method-
ically sound management of teaching a foreign language can reveal the
additional possibilities of bilingualism, which consist of its language and
operational experience. Mastering a foreign language on the basis of exist-
ing National-Russian bilingualism must be considered not from the point of
view of interference, but from the standpoint of positive transfer, the source
of which can be not only the Russian language, but also the native language
(as well as the negative influence can be traced from both sources).

It is important to take into account that the acquisition of native and Rus-
sian languages on the one hand, and English on the other, will take place in
different directions, since natural bilingualism is formed spontaneously under
the influence of a large number of different factors, and organized teaching of
a foreign language creates conditions in which language is known as a sys-
tem, i.e. the formation of national-Russian bilingualism is “bottom-up”, and
the national-Russian-English triglossia is formed “top-down”.
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5. Conclusions

Based on the following we can conclude that bilingualism contrib-
utes to the achievement of an adequate picture of the world in the con-
sciousness of the individual. In all fairness, it should be noted that bilin-
gualism, firstly, helps communication, cooperation, rapprochement and
mutual assistance in social and political life; secondly, it promotes the
spread of a wide cultural exchange between peoples; thirdly, it can min-
imize language barriers in communication between people of different
nationalities, acting as a means of eliminating the possibility of mutual
isolation of peoples; fourthly, contributes to the widespread dissemina-
tion of the language of interethnic communication; fifthly, it promotes
mutual enrichment and mutual influence, replenishment and expansion of
the lexical stock of each of the languages participating in a common and
unified process.

Today, in the study of the paradigm “bilingualism — trilingualism — multi-
lingualism”, multilingualism begins to emerge as a basic concept, and bilin-
gualism and trilingualism are interpreted as to its variants. Trilingualism in
this paradigm is a more complex phenomenon than bilingualism, but it is not
considered as a completely different phenomenon from bilingualism.

In a situation of trilingualism, each of the elements of the language triad
is characterized by a unique combination of different characteristics, there-
fore the most accessible way to study it is to split the languages into sepa-
rate oppositions opposed to each other by one or another attribute.

A comprehensive study of combined trilingualism requires an interdis-
ciplinary approach, including the use of experimental sociolinguistic and
psycholinguistic methods.

Forming a trilingual within an educational institution, we obtain a poly-
morphic personality that has multilingual competence and knowledge of
three ethnocultural. Thus, by expanding the boundaries of what they know
in their native language, students form a different attitude to the world
around them — they understand the world as a collection of different, but
equal and equally interesting languages and cultures.
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