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INTRODUCTION

The competency-based approach in modern Ukrainian school focuses on
the problems of forming an intellectually developed personality who has an
active life position, a constant interest in learning about the world around him,
has mastered a high level of general culture, is capable of critical thinking, has
learned the ability to creatively solve life problems and master the language
for the successful implementation of intercultural interaction.

Speech is considered the foundation of communication between people,
the effective formation of civic identity and socio-ethnic orientation, which
enables the process of awareness of one's surroundings and allows one to
demonstrate one's own inner world. The Concept of the New Ukrainian
School actualizes the need to form important life competencies in children,
which will contribute to successful further self-realization, effectiveness of
learning and professional self-determination. Among others, a special place is
occupied by communicative competence, because it is an important
component of the culture of the people, as a carrier of their language and, at
the same time, a means of its transmission, which allows forming a holistic
picture of the world in younger schoolchildren, improving the level of
humanitarian education, nurturing a comprehensive and harmoniously
developed personality. All of the above is quite fully reflected in the
regulatory documents that regulate educational activities, namely: the Laws
of Ukraine «On Education», «On Complete Secondary Education», the
Concept of the New Ukrainian School, the State Standard of Primary
Education and other by-laws.

The most significant means of forming a harmoniously developed
personality during educational activities, in our opinion, is the use of specific
forms of learning that would create appropriate conditions for younger
schoolchildren to provide a full-fledged education, as well as enable their
intellectual development, in every way encourage activity, independence and
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initiative during education, have a positive emotional impact on children,
arouse cognitive interest, and contribute to the development of partnership
interaction with peers and the teacher.

Currently, the priority task of primary school is the development of
coherent speech, critical thinking, and the ability to independently structure
and voice one's own thoughts in younger schoolchildren. The development of
monological skills and abilities is especially important for the perception,
analysis and proper assessment of the entire array of information, the logic
and construction of statements. In general, monological speech occupies a
prominent place in the awareness of the information received, its competent
transformation, the ability of self-identification and unhindered
communication of students. All of the above makes the problem of developing
high-quality speech relevant, because the culture of speech directly depends
on the mastered skills of a variety of expressions, filling the vocabulary,
acquired skills in constructing sentences, active application of the norms of
the literary language, properly structured formation of one's own judgments.
Therefore, the process of forming the speech personality of a primary school
student depends on the effectiveness of mastering communicative and speech
competencies and the effective implementation of educational tasks of
language learning.

1. The problem of speech development of junior schoolchildren

in psychological and pedagogical science

The Ukrainian Pedagogical Dictionary interprets the category of «speech»
as «the functioning of language in the processes of expression and exchange
of thoughts, a specific form of the existence of language as a special type of
social activity. Direct manifestations of speech are its various acts in oral
(sound) and written implementation. A distinction is made between
monologic and dialogic speech. Along with the so-called external speech,
there is also internal speech, designed to formulate and resolve problems in
the world the speaker's performance of various cognitive tasks. A separate
type of speech is reading»?.

According to scientists, «the linguistic aspect of speech is the process of
selecting and using language tools to communicate with other members of a
certain speech community; as a sequence of language signs organized
according to its laws in accordance with the needs of the expressed
information; a form of actual existence of each language. Speech is a kind of
speaker's activity, the process of expressing thoughts, feelings, desires of a

1 Tonuapenko C.Y. Ykpaiucekuii negaroriunuii cnoBHuk. Kuis: JIu6ins,1997.376c.
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person by means of language in order to influence other people and organize
personal and social relations»?.

The term «speech» implies such meanings as: 1) a form of communication
using language, verbal communication, emotional manifestation, influence; 2)
a type of human communicative activity, the functioning of language for the
purpose of transmitting any information, one of the forms of manifestation of
consciousness; 3) speech actions and operations, the result of activity in the
form of oral and written expression»®.

The ability to communicate students is formed by means of developing
their communicative competence, which generally combines speech,
language and socio-cultural competence. An important criterion for speech
skills is the mastery of language material.

The State Standard of Primary Education (2018) language and literature
educational branch interprets the tasks provided for by the content of the
educational material, which will contribute to the development of these skills.
However, in order to implement effective communication, it is also important
to take into account the skills of awareness and reproduction of the
information that requires mastering language material®.

Thus, the formation of speech in primary school primarily involves the
development of speech abilities, an appropriate level of speech
communication culture, mastering practical communication skills, and
helping to build a foundation to ensure a solid basis for the continuity of
reading and writing later. The above problem is due to the organic connection
with learning in the native language, that is, the pedagogical process, during
which the formation of such important speech skills and abilities in children
occurs, because «this is the basis for the development of speech as:
understanding the meaning of the word and enriching the dictionary,
mastering the system of speech concepts and patterns, word formation, syntax,
mastering the sound culture of the language, forming coherent speech. The
main goal of speech education is for children to creatively master the norms
and rules of the native language, be able to flexibly apply them to specific
situations, and master the basics of communicative abilities»®.

2 Kapnmam JI. B. Crienm¢ika MOHOJIOTIYHOTO MOBJICHHS: TICUXOJIOTIYHUI Ta JTiHIBICTHYHUI
acnektd. HaykoBi 3amucku HamioHanbHoro yHiBepcuteTy «OcTposbka akanemis». Cepis :
®inonoriyna. 2015. Bum. 57, C. 54 — 58.

3 Mpuxompko A. PosuBaemo i 36arauyemo MoieHHs yuHis. [louamkosa wxona. Ne 7.
C. 12-14.

4 JlepxaBuuii cranmapt nouarkosoi ocsitu URL : https:/zakon.rada. gov.ua/laws/show/87-
2018-%D0%BF#n12

® Maprina O. PO3BUTOK YCHOTO i MHCEMHOTO MOBIIEHHS MOJOUIMX WIKOJSPIB HA ypOKax
pinsoi MoBu. [ledacociuna ocgima: meopis i npakmuxa: 30ipnux Haykosux npays. Kam'sHelb-
Honinecekuii: Meno6opu. 2006, 2015. Ne 18 (1). C. 154 — 159.
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The language skills need to be directed towards the formation of
fundamental basic categories, mastering the established norms of literary
pronunciation, and coherent logical thinking. Speech skills ensure the
improvement of sound pronunciation and speech culture in general, the
success of work on enriching and systematizing the dictionary, and mastering
the grammatical system. We consider the task of modern teachers to be all
kinds of assistance to younger schoolchildren in the process of mastering the
established norms of the grammatical structure of the Ukrainian language,
enriching their speech with all possible forms and methods of voicing their
own thoughts, and increasing the level of development of coherent speech of
students in general.

It is well known that a sentence is considered a unit of coherent speech,
therefore work on mastering the basic rules of its construction requires certain
efforts to maintain purposefulness and systematicity in each lesson of literacy
or grammar and reading. Constant work on the creation of sentences of various
forms and complexity is extremely significant, because against the general
background of the sentence, children master such important components as
the lexical meaning of the word, phonetics, word formation, spelling and
orthoepy, morphological forms of words and their inherent syntactic role,
punctuation, etc.®.

At the stage of primary education, we consider it necessary to instill in
students the correct ideas about language, ensure that they obtain a sufficient
amount of linguistic knowledge, and be systematic in increasing the level of
speech development of the youngest schoolchildren. The key point in the
development of children's speech is the conscious need for expression,
strengthening speech motivation, and the need to voice their own thoughts and
feelings, which is ensured by the presence of a harmonious practical
organization of the process of a communicative-activity approach to learning’.

At the initial stages of the language course, the communicative-activity
approach focuses on four important components of the implemented «speech
actions: orientation; planning; utterance; control and correction of
utterances»®.

The specified content successfully correlates with the traditional method
of developing students' speech and is based on a solid foundation, which is
provided by the mastery of basic language units. Such a direction of learning
the native language and the development of speech in younger schoolchildren

5 Tlonosuu H. ®., Jlemko X. }O. PO3BHTOK MOBIICHHS MOJIOAIIMX LIKOJISIPIB TiJ 4ac
BHUBYCHHS CJIEMEHTIB CHHTaKCHUCY Ha ypOKax yKpaiHChKOl MOBH. [HHOBaIliiiHa mnejmarorika.
Bum. 7. T. 1. Opneca, 2018. C. 111 — 113.

" Tlocranosa KaGinety Minictpis Ykpainu Ne 462 «IIpo 3atBepmxenns JlepkaBHOTO
CTaHIapTy MOYATKOBOI 3arainbHOi ocBiTHY. Ogiyitinuil sichux Yxpainu. 2018. Ne 33. 137 c.

8 [Tonosuu H.®., Jlennen H.B. Oco6auBOCTI pO3BUTKY MOBJIEHHS MOJIOIIUX IKOIAPIB HA
YpOKax JiTepaTypHOro YnTaHHs. [HHOBaniiina mexarorika. Bum. 12. T. 2. Ogneca, 2019. C. 36-40.
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encourages active activity throughout the entire period of mastering language
tools, and also stimulates the development of speech in various areas of
activity. Quite often predicted results find their successful practical
implementation due to the skillful enrichment of children's vocabulary with a
lexical component, which is accompanied by the implementation of specific
activities®.

One of the primary vectors of modern primary education is considered to
be the formation of speech competence, the essence of which lies in the ability
to perceive, understand and reproduce information, read and understand texts,
conduct meaningful dialogues, ensure active participation in discussions,
express and defend one's own views, voice one's thoughts and reasoning by
oral and written means. That is why the formation of speech competence is
considered the general goal of the specified process, because speech
competence involves four main components, in particular, listening, reading,
speaking and writing. Successfully formed competence in speaking is ensured
by the ability to conduct dialogical and monological speech?.

In general, speaking and writing are considered motivational processes of
communication that encourage the need for listening and reading, which are
reactive processes and provide the prerequisites for speaking (writing).

We agree with the opinion that differentiates «according to the direction
of the speech act towards the reception or delivery of a speech message,
receptive (listening, reading) and productive (speaking, writing) types'!.

A detailed analysis of the scientific and methodological literature gives
grounds to assert that «speech competence is a complex concept that includes
a system of speech skills necessary for students in various life situations.
These skills include the ability to conduct a dialogue, perceive, reproduce and
create oral and written monologue and dialogical statements of various types,
types and genres. Thus, the speech competence of an individual is manifested
in the ability to master oral and written language, as well as the ability to use
their expressive means depending on the goals and objectives of the
statement»*2,

The implementation of this goal is confirmed by the need to reform
primary education in Ukraine, which is regulated by modern regulatory legal

° Monosuy H. M. MuCTenTBO i PO3BUTOK 3B’I3HOTO MOBJIEHHS : MoHorpadis. Kuis, 2004,
356 c.

0 Bamynenko O.B. MoBneHHeBa CKIaoBa y CTPYKTYpi UHTAIbKOi KOMIETEHTHOCT
Moo mroro mkoisipa. [louatkosa mkona. 2011. Ne 12. C. 16 — 21.

1 Makcumenko H. ®opMyBaHHS KOMYyHiKaTHBHO-MOBJICHHEBOI KOMIIETEHTHOCTI B Y4HiB
MOYATKOBOI IIKOJH HA YpPOKaX YKpaiHCBKOI MOBH. PidHe cl080 @ emHOKYIbmypHOMY GUMIDI.
2015. Ne 51. C. 487 — 492.

2 Menemko JI. B. Jlunaktuuna rpa sk 3aci6 GOpMyBaHHS MOBJEHHEBOI KOMIETEHTHOCTI
yuHiB. Haykosi sanucku H/IY im. M. 'ocons. Cepis : [lcuxonoco-nedacoeiuni nayku. 2017. Ne 2.
C. 113 -118.
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acts (Laws of Ukraine «On Education» (2017), «On Complete Secondary
Education» (2020), Concept of Implementation of State Policy in the Field of
Reforming Secondary Education «New Ukrainian School» for the Period
Until 2029 (2016)), as well as existing educational programs that focus on the
problem of developing the speech of junior schoolchildren, their speech
readiness for further education?®.

We would like to separately note that the new paradigm of education
prioritizes the formation of competencies, updating the development of the
ability to solve various tasks based on the information learned. The indicated
change in the direction of functioning of education actualizes the direction of
activity, shifts the emphasis from the accumulation of normatively established
knowledge, skills and abilities to the formation of the ability to act practically,
actively implementing the progressive experience of effective achievements
at the level of various practical situations.

However, for the successful implementation of the process of forming
students’ speech competence, it is not so much knowledge, skills and abilities
that are important, as elements of the formation of personal experience of
creative activity and emotional and value attitude to the environment and
current speech reality. The development of speech in school also has socio-
pedagogical significance, because personal speech qualities that are formed in
primary school not only create the basis for further education and development
of students, but also stimulate their practical, social and professional activities
in older age'*.

That is why primary education is not only a structural system, but also a
complex functional mechanism that directly interacts with the social meaning
of language and the specific mental activity of each person. Therefore,
language has objective relationships that are objectified in various ways. We
agree with the statement that «when developing speech in primary school
children, it is important to ensure the reproduction of these relationships
taking into account the principle of educational and methodological
expediency in order to generally reflect the living nature of the language
system. with»'5.

At the same time, it is quite difficult to correct incorrect pronunciation or
typical mistakes after graduating from primary school while studying in
secondary school. The acquisition by students of the communicative function

18 3akon Vkpainu «IIpo ocsity» URL: http:/ru.osvita.ua/legislation/law/2231/

14 Bamynenko M. C. MeToauka HaBYaHHS YKpAiHCHKOI MOBH B TOYATKOBIiM KON :
HaBYAJILHO-METOJMYHUI TOCIOHMK JUISl CTYACHTIB BUIIUX HaBYaJIbHUX 3akianiB. Kuis : Jlitepa
JITH, 2010. 364 c.

% Banrynenko M. C. HoBa ykpaiHchKa IIKONA : METOJMKA HABYAHHS iHTETPOBAHOTO KYpCY
«YkpaiHCcbka MoOBa» y 1-2 Kkiacax 3akjagiB 3araibHOI CEpeiHbOI OCBITH Ha 3acajax
KOMIIETCHTHICHOTO MiAXOAy :@ HAaBYAJIbHO-METOAWYHMI mociOHuk. KuiB : BumaBHuumii aim
«OcsiTan, 2019. 192 c.
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of language is an important task of a primary school teacher, without the
implementation of which it will be difficult for children to understand the need
to perform most of the exercises aimed at developing the «ability to
communicate and provide for the creation of speech situations of various types
in order to build short monologues and dialogues, the development of
motivation for such statements, learning to focus on the listener or reader and
developing skills in using speech material. Also, the textual basis of language
theory and the study of textological knowledge requires a focus on developing
the skills of listening and understanding information, sorting it, highlighting
the main and to remember it. This is also quite closely related to various types
of educational transfers that students must carry out in appropriate forms»?6.

The development of speech of primary school children is directly
dependent on knowledge of oral and written speech, text structure, styles and
types of speech, communicative situation, intonation, extra-linguistic means,
direct listening to the interlocutor, logical presentation of thoughts and general
analysis of speech. Such an approach emphasizes the importance for younger
schoolchildren of elementary knowledge about the basics of speech, outlines
the primary tasks of teachers with an emphasis on the priority of forming the
basics of communicative culture in general at the beginning of the long path
of language acquisition®’.

A monologue is considered an independent type of speech activity that
requires painstaking preparatory work. It consists in performing exercises that
require drawing up a specific plan, formulating individual fragments,
establishing internal connections in the construction of speech. The result of
oral monologue speech will be a coherent statement, an oral work, a formed
text. During the formation of the ability of oral monologue speech in junior
schoolchildren, the teacher promotes the development of skills and abilities to
take into account textual requirements for establishing the structure of their
own statements. The monologue speech of a junior schoolchild is
characterized by such features as thematic integrity, unity, purposefulness,
completeness of the presentation of the chosen topic, clear statements
regarding the definition of the main idea, logical consistency, appropriateness
of the use of interphrase communication, the mandatory presence of all
necessary components and meaningful completeness of the presentation8.

Working on the expressiveness of monologue speech of junior
schoolchildren involves not only the use of punctuation or intonation, but also
the ability to concisely, persistently and convincingly express one’s own

16 Tonuapenko C.V. Ykpaincokuii nenaroriunmii cnosnuk. Kuis: JTu6ines, 1997. 376 c.

1 Kpoxmanbha I'. 1., Trotina C. O. PO3BHTOK HayKOBOrO MOBJIEHHS MOJIOJIIMX LIKOJSAPIB.
Monoauii Buenuii. 2017. Ne 12, C. 395 — 398.

8 Tlocranosa Kabinery MinictpiB Ykpainu Ne 462 «IIpo 3atBepikenns JlepxaBHOro
CTaHIapTy MOYATKOBOI 3arainbHoi ocBiTHY. Ogiyitinuil sichux Yxpainu. 2018. Ne 33. 137 c.
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opinion, the expediency of influencing the environment by means of well-
chosen words and the inherent mood of the story?®.

Systematic control over the purity of monologue speech plays a paramount
importance in the process of its formation. Special emphasis is placed on the
correctness of speech, compliance with established literary norms?°.

A monologue differs from a dialogue in its arbitrariness and requires
certain volitional efforts and careful preparation. Monologue speech is devoid
of spontaneity, always radiates organization, and requires preliminary
selection of content, clear planning and correct verbal implementation. When
delivering a monologue, it is necessary to plan it in advance in your own mind
or in writing, using clear plans, a short outline, etc.?..

The development of monologue speech of junior schoolchildren is carried
out «within the educational processes of the ZZSO, using standardized
programs for each stage of education. Programs for grades 1-4 are developed
on the basis of the State Standard of Primary Education (2018), taking into
account the provisions of the Law of Ukraine «On Education» (2017) and in
accordance with the provisions of the Concept of the «New Ukrainian School»
(2016)»?%2,

There is a variety of tools for developing monologue speech skills in junior
schoolchildren, which involves the use of various techniques and means, but
the most important task is to accustom children to boldly convey their own
thoughts, to a well-formed ability to express themselves in front of a group,
class, crowd, and to learn to plan and control the course of a monologue. The
successful acquisition of this ability will be facilitated by mastering the correct
formulation of sentences, using different parts of speech, careful work on
replenishing one's own vocabulary, using elementary reference schemes or
creating any constructions to build a general scheme of future monologue
statements. Ignoring the process of speech development in younger school
age, as a rule, provokes the emergence of quite tangible problems in the
education and adaptation of children to the requirements of the school.
Therefore, it is necessary to ensure the mandatory observance of the necessary
attention and all kinds of assistance in implementing the full-fledged
comprehensive speech development of junior schoolchildren. The specified
problem is today one of the priorities in the field of psychological and
pedagogical research and practice, as it will allow to clarify the reasons and

19 IIpo ocBity : 3akon Ykpainu B penakuii Bix 24.09.2022. Ne 2457-1X. Binomocti BepxoBHoi
Pamu Vkpaiuu. https://zakon.rada. gov.ua/laws/show/2145-19#Text

2 Ny6osuk C. I'. KynsTypa npodeciiiHoro MOHOJIOTi4HOTO MOBJIEHHS Cy4acHOTO BUMTEJIS
mo4aTkoBoi mkoJi. [Touarkosa mkoina. 2020. Ne 5-6, C. 1-4.

2 Bamrynenko O.B. ®OpMyBaHHS y MOJOIIMX MIKOJNSPIB YMiHb CTBOPIOBATH BIACHI
BHUCIIOBIIIOBaHHS Ha ypOKax JHiTepaTypHoro untanss. Kuis: Ilemaroriuna gymka, 2020. 71 c.

2TIpo ocsity : 3akon Ykpainu B penakuii Bin 24.09.2022. Ne 2457-1X. Binomocti BepxopHoi
Pamu Ykpainu. https://zakon.rada. gov.ua/laws/show/2145-19#Text
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create more effective methods of supporting and developing children's speech.
In general, the problem of speech development of children of primary school
age has always been and remains quite relevant and requires constant research
from the pedagogical and psychological sciences. The acquired knowledge
and practical skills will contribute to increasing the competence of teachers in
working with children in order to improve the effectiveness of their speech
development and will significantly help children expand the possibilities of
successful learning in the future.

2. Essence of the category «development of monological speech»

Speech, being one of the most important means of interpersonal
communication, is an important the pantry of the process of educating children
in primary grades, calls for special attention to the development of students'
speech skills, where one of the significant components of speech development
is «monologue speech — the ability to express one's thoughts, ideas and
feelings without direct communication with interlocutors. In this context, the
main goal is to consider the main directions of development of monologue
speech of younger schoolchildren and determine the communicative functions
of such speech, which are necessary for effective communication during
learning»?3.

Let us consider in more detail the concept of coherent speech, since
«coherent speech is a semantically developed statement with the presence of
common grammatical constructions, united by a chain of sentences that are
logically consistent and ensure the exchange of thoughts, mutual
understanding and communication of speakers among themselves, coherent
speech performs a number of important functions, the main of which is
communicative, which is implemented in two main forms — dialogue and
monologue»®*,

A monologue is considered «a more conscious and freer means of logical
and consistent presentation of information than a dialogue. For effective
monologue speech, preliminary preparation, consideration of the material,
concentration on the main thing and the ability to selectively use language
tools to achieve the desired result are necessary. It should be noted that
monologue speech is the result of children mastering their native language and
contains all achievements in sound form, lexical composition and grammatical
structure»?®,

2 Bapzaupka JI. O. HaBuaHHs MOBM Ta MOBJEHHS Ha OCHOBi TEKCTy : MoHorpadis.
Kawm’auenp-TIToginscekmii : AGeTka, 2001. 112 ¢.

2 Banynenko O. ®opMyBaHHS KOMYHIKATUBHO-MOBJIEHHEBUX yMiHb MOJIOJIIIMX IKOJISAPIB
Ha ypoKax JIiTepaTypHoro yutanss. [lovamxosa wkona. 2017.Ne8.C.20-24.

% Bamynenko O. B. ®opMyBaHHS KOMYHiKATMBHO-MOBJNEHHEBUX yMiHb MOJOJIIMX
MIKOJIIPIB HA yPOKAX JIITepaTypHOro YuTaHHs. [louamxosa wikona.2017.Ne8.C.20-24.
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In the Encyclopedia of the Ukrainian Language, monologue speech is
interpreted as «one of two forms of speech; oral or written extended speech of
one person, which is not designed for a direct verbal reaction of the listener
and is addressed either to oneself or to other persons»?.

From a psychological perspective, monologue speech is considered one of
the forms of oral speech, as a type of speech of one person, which is directed
at the listeners. It is quite extended and requires extreme concentration of
memory and attention to the content and form of statements. The basis of
monologue speech is «human thinking, and, unlike dialogical speech, it is
more consistent in a logical sense. Also, unlike dialogue, a monologue does
not change from situations or questions, most often addressed to many people.
As a speech of one person, monologue speech is based on the detail,
completeness, clarity and interconnection of different parts of the story, the
need and ability of the speaker to focus his thoughts on the main topic, not to
be distracted by details, and to express thoughts emotionally and
figuratively»?’.

Also, a monologue is interpreted as «one-sided speech that is not focused
on the immediate verbal reaction of the audience. A monologue differs from
a dialogue in its social function, its structure and way of pronouncing the text.
It takes place simultaneously in written and oral speech. A large number of
written genres are converted into a monologue (for example, correspondence,
articles), and in oral form, a monologue is traced in speeches, reports,
presentations, public speeches, stories, etc.»?8.

In general, speech integrity implies a connection with «semantic unity and
reflects the connections and dependencies that occur in reality (event, natural
phenomenon, human world). Oral monologue speech demonstrates thematic
unity through the repetition of words related to the subject of speech, and
structural unity is determined by the components of the text, their relations
and patterns of sequence. These two forms of unity are manifested in the
connection between the elements of the text, while the completeness of the
statement is determined by the completeness of the expression of the speaker’s
intention as a whole»?®. Mastering monologue speech is an extremely
necessary stage in the development of children’s speech, because when
constructing a monologue, language skills are considered the most essential.
Having mastered a sufficiently developed monologue speech, students are

% TJonosnd H. M. MHCTELTBO i pO3BUTOK 3B’SI3HOTO MOBJIEHHS : MOHOTrpadis. Kuis, 2004,
356 c.

" TlonomaproBa K.I. ®opMyBaHHS KOMYHIKATHBHOI KOMIIETEHTHOCTI MOJIOIIMX IIKOJISPIiB
y TIpolieci HaBYaHHs yKkpaiHcbkoi MoBu. Kuis: Konsi IIpunt, 2020. 88 c.

% Jly6osux C. I'. dopMyBaHHS MOHOIOTIYHHX BMiHb y MOJOJINIMX IIKOIAPIB HA yPOKax
BUBUCHHS rpaMaTiku. Mononuit Buenuii, 2020. Ne4(80), C. 573 — 577.

® Bamynenko O. MoOBJeHHeBa CKIaAoBa y CTPYKTYpi YHMTAlbkoi KOMIETEHTHOCTI
MOJIOANIOTO IIKOJsipa. [louamkosa wikona, 2011. Ne 12. 16 — 20 c.
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able to formulate detailed answers to complex questions, consistently and
fully, reasonedly and logically voice their own judgments, and fairly fully
convey the content of texts of works of fiction or folklore.

The goal of developing monologue speech is the formation of specific
monologue skills that allow children to clearly, consistently and logically
apply the learned material in order to express their thoughts using language.

The purpose of a monologue requires such a structure that each listener
can understand it. This explains the presence of too high requirements, which
can be outlined by «the following features: 1) the content of the monologue —
is expressed in the fact that, regardless of the type and volume of the statement,
it must reveal a certain topic, carry important information, a valuable idea,
etc.; 2) accuracy of monologue speech — such speech, when the meanings of
the words and phrases used absolutely coincide with the content and scope of
the concepts expressed; 3) richness of language means — diversity, as well as
the ability to choose in each specific case the words that most closely
correspond to the content of the message or oral work; 4) «expressiveness is
not only the the use of punctuation marks and intonation, but also the ability
of the speaker to express his opinion clearly, convincingly and concisely;
5) purity — involves avoiding the so-called parasitic words, dialectisms,
jargonisms; 6) correctness — compliance of speech with the literary norm»,

The meaningfulness of statements is ensured by recommendations for
students to speak or write about known or well-learned material. Its basis
should be facts known to children, their own observations or life experience,
as well as experienced emotions, conscious thoughts or simply sincere
feelings.

The logic of speech dictates the need to adhere to a certain consistency and
validity in expressing thoughts, the inadmissibility of repetitions or omissions,
the presence of conclusions that quite naturally generalize the content.

The full development of monologue speech requires the assimilation of the
vocabulary of the language, the mastery of language laws and norms by
children, that is, mastery of the grammatical structure, as well as their
explanation from practical positions, the ability to use the perceived language
material coherently, consistently, and intelligibly for the environment to
transmit the main content of an already finished text or an independently
formulated coherent text, in which a fragment of monologue speech, as its
result, provides a set of statements related in content and subordinated to
certain language rules.

Sometimes there are monologue statements that contain only functional
and semantic content (a description with elements of reflection, a story with

% Kappam JI. B. Crietu)ika MOHOIOTIMHOTO MOBJIEHHS: TICUXOJIOTTYHUIA Ta JTiHIBiCTUYHHIL
acriektn. Haykosi 3ammcku Harionansnoro yniBepcurety «OcTposbka akafemis». Cepis :
®inonoriyna. 2015. Bum. 57, C. 54 — 58.
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features of description, or individual elements of argumentation are confirmed
by a description or message and vice versa). Differentiation of communicative
types of speech makes it possible to master individual speech functions, which
are extremely necessary to ensure the quality of speaking.

The programmed text of monologue speech highlights an organized
system of thoughts that are reflected in verbal form and have a tangible impact
on the environment. It differs significantly from dialogic speech due to the
presence of a pre-established order, since its structure is a logical consequence
of individual speech construction.

An equally important property of monologue speech is individuality,
which helps students to independently express their own thoughts and
feelings. However, the development of monologue speech of younger
schoolchildren must be directed in the following «directions:
1) unidirectionality, which is not designed for the appropriate reaction of
listeners in the form of speaking aloud; 2) coherence, which is expressed in
the compositional and semantic unity of the text as a product of speaking and
the coherence of speech, which involves mastering interphrase
communication by language means; 3) thematicity, which is characterized by
a certain communicative and semantic organization and correlation with a
certain general theme; 4) contextuality, i.e. situational spontaneous utterance;
5) continuity of speech, i.e. utterance that is not limited to one phrase and
continues for a certain time, without interruption, due to which the
completeness of thought is achieved; 6) consistency and logic, in the
implementation of the development of the idea of the main phrase by
clarifying the thought, supplementing it, explaining, substantiating, etc.»3.

Special attention deserves the development of the ability to formulate
productive monologues, which require fluency in the language and the ability
to think creatively. Reproductive monologues ensure the formation of oral
speech skills and the development of logical thinking and contribute to easier
assimilation of the necessary material that students have read or listened to.
Therefore, monologue speech should be developed in students in order for
them to achieve success in the future.

The success and efficiency of the speech development of young children
is ensured by the formation of «a complete speech formation, a semantic,
structural and grammatical unity, which is objectified in oral or written form,
is characterized by closure, coherence, various types of lexical, grammatical,
logical, stylistic connection and has a certain pragmatic orientation»2.

31 Capuenko O. SI. VkpaiHchka MOBa Ta UMTAHHS: TiApyunuk s 2 knacy 33CO
(y 2-x actunax). Y. 2. Kuis : YOBL] «Opion», 2019. 144 c.

% Tlonosuu H. @., Jlemko X. FO. PO3BUTOK MOBJICHHS MOJOAIIMX LIKOJISIPIB Mif 4ac
BUBYCHHS €JIEMEHTIB CHHTAKCHCY Ha ypOKaX yKpaiHCbKOI MOBH. [HHOBauiiiHa nmenarorika. Bum.
7.T. 1. Ogneca, 2018. C. 111 - 113.
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Thus, in Ukrainian language lessons with younger schoolchildren, the
teacher tries to form a culture of oral speech and self-affirmation of the child.
For this purpose, it is necessary to use one’s own observations and acquired
life experience, which will help students formulate thoughts reasonably and
logically, reproduce experienced emotions and feelings in words, and choose
accurate language tools that most characteristically reproduce the meaning of
statements.

3. Specific features of the development of monological speech

of younger school-age students

The younger school age is considered an important stage of rapid changes
in the cognitive, physical, emotional and social development of the child. The
transition from preschool to school age causes certain difficulties for children,
as it entails the performance of tasks that require the manifestation of
independence, activity and initiative in the learning process. Important
psychological features of the specified period «are:

1. Development of cognitive skills: a) logical thinking: children begin to
develop the ability to abstract and logical thinking, which becomes the basis
for studying at school; b) attention and.

Concentration: the duration of attention is increased, which contributes to
the successful study of new materials.

2. Social development: a) cooperation and interaction: children learn to
work in a group, develop social skills and interact with peers; b) identity
formation: self-awareness as an individual increases, their own identity is
formed.

3. Transition from play to learning: a) independence: children learn
independence in solving tasks and fulfilling responsibilities; b) purpose and
perseverance: the ability to set goals and work towards their achievement is
formed.

4. Speech development: a) vocabulary development: vocabulary is
enriched, which contributes to better perception and understanding of
information; b) development of grammatical skills: more complex
grammatical constructions and the ability to build complex sentences appear.

5. Development of emotional stability: management of emotions: children
learn to express and manage their emotions, which is important for successful
learning in the classroom.

6. New formation and creativity: creativity: children develop creativity
through participation in drawing, modeling and other artistic activities» .

3 Maxkcumenxko C. JI., Conoienko B. O. 3aranbHa NCHXOJIOTs : HaBUaNbHHii Tocionuk. Kuis
: MAVII, 2000. 312 c.
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Itis necessary to take into account the individual characteristics of children
and always implement an individual approach, thus stimulating their full
development and adaptation to the school environment.

The stage of primary school age involves a huge number of quite important
social changes, the presence of sensitive periods of development of personal
qualities of younger schoolchildren. It is favorable for initiating the processes
of forming personal needs of students during their studies. At this time,
qualitative changes occur in the psyche of children, the system of their social
connections and motives becomes more complex. The successful and rapid
transition of children from preschool to school age is accompanied by
significant morpho-functional, psychological changes, the emergence of
significant new formations in their personal development (for example,
arbitrariness, as a special quality of the course of mental processes and
reflection).

All these criteria ensure the appropriate level of formation of the child's
psyche, as well as the effectiveness of creating the fundamentals of
development, which is extremely necessary for the effectiveness of further
learning.

Arbitrariness, as an important feature of the internal actions of the
personality of younger schoolchildren, implies the ability to formulate a
specific goal, task, as well as to search for the necessary means to achieve the
predicted result or effectively solve existing problems, the ability to rationally
plan further actions, the ability to quickly and without adverse consequences
overcome unforeseen obstacles, etc. An important task for children of younger
school age is to master the ability to express their own thoughts clearly,
concisely, consistently, without unnecessary effort.

Effective language acquisition as a necessary communication tool forms a
system of value attitudes towards oneself and the environment, and also
enables successful adaptation to the school environment3,

Mastering speech is a rather complex process, which is regulated by the
corresponding age and individual characteristics of schoolchildren, the
complexity of the social situation of their development, the presence of an
appropriate developmental communicative and speech environment, as well
as the use by teachers in the process of education in secondary education
institutions of modern innovative pedagogical technologies designed to form
various types of speech and communicative competencies (phonetic, lexical,
grammatical, dialogical, monological)?®.

34 Jy6oBuk C. Opranizamisi HaBYaJbHOT MOBJICHHEBO-TBOPYOI [iSTTBHOCTI MOJIOALINX
MIKOJIIPIB HA ypOKax yKpaiHCBEKoi MOBH. [louamxosa wixona,2016.C.5-11

% Mero/mka HaBYaHHs yKpaiHChkoi MOBM B mMouaTkobiii mikom. Haykosuii pemaxtop
M. C. Bamynenko. Kuis : Jlitepa JIT/I, 2010. 364 c.
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It is well known that in order to acquire certain knowledge, children need
to use certain verbal forms, formulate their own thoughts and voice them. In
this way, the natural need for communication is realized. Therefore, the only
condition for the functioning of primary education is undoubtedly a good
speech environment. From here we can confidently state that perfect
monologue speech is the basis of success in learning, and speech is a means
of teaching children. As a rule, children have a colloquial and everyday style
of speech, which is why the task of the teacher is to get acquainted with book
products, to learn to speak not as one pleases, but with the obligatory
observance of all language rules. So, the skillful use of language is initiated at
the younger school age®®.

Mastering monologue speech is one of the means by which students master
the basics of communication for the purpose of further learning the language.

Monologue speech stimulates speech messages, creates the necessary
conditions for transmitting content and reflects a personal attitude to the
problem. The purpose of monologue speech is to influence the listener or
audience in general, to transmit information and to be able to persuade.
Psycholinguistics considers monologue speech to be a more complex form of
oral speech, as it requires concentration of attention and memory regarding
the content and forms of speech. Monologue speech allows to demonstrate
practically all achievements of children in mastering their native language, in
particular, sound form, lexical composition and grammatical structure®’.

The success of the process of developing «students’ monologue speech
skills determines: 1) improving students’ sound pronunciation and increasing
their speech culture; 2) teaching the use of words in their inherent meaning,
using language tools depending on the situation and purpose of the statements;
3) teaching the sequence and logic of expressing thoughts; 4) improving the
grammatical structure of students’ speech; 5) encouraging students to master
the norms of Ukrainian literary speech; 6) forming a culture of speech and
communication»®,

A feature of teaching monologue-reflection is the development of
independent thinking and mastering the necessary language tools, therefore it
is considered the most difficult type of monologue speech. «Using the
example of such tasks as proving the correctness of statements, interpreting
works of art, evaluating characters or historical figures, solving problematic
issues, as well as solving current problems of the class or personal life,

36 Tlagesnkis P. B. BikoBa mcuxoJoris : MiAPYYHHUK JUIS CTYJCHTIB BHUIIMX HAaBYaJbHUX
3axuazi. Kuis : Konmop, 2011. 468 c.

3" Meroauka HaBYAHHS PiZHOI MOBH B CepelHIX HABYANBHHX 3akmazax / 3a pex. M. L
Tlentumiok. Kuis, 2000. C. 244.

% Kpukyn M. Poib cnoBa B pO3BHTKY 3B’S3HOIO MOBJICHHSA MOJOMUIMX LIKOJAPIB.
Tlouamxkosa wikona. 2003. Nel1. C. 27 — 35.
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students will be able to study the semantic and structural features of the
monologue-reflection»®,

Successfully formed skills of the entertaining communicative function of
monologue speech will allow elementary school students to demonstrate their
creativity, skillfully use their vocabulary and tell interesting stories with
interest for the listeners, while respecting others and not offending anyone.

Each of the specified communicative functions of monologue speech
operates with its own special language means of voicing thoughts,
corresponding «psychological stimuli and the general purpose of the
statement: 1) the informative function involves the transmission of objective
information that can be expressed using precise terms, logical sequence of
speech and argumentation; 2) influential and expressive functions are aimed
at convincing, suggesting or influencing the feelings of the interlocutor, which
can be achieved with the help of emotionally charged words, intonation and
voice expression; 3) the entertaining function assumes an entertaining nature
of speech, which can be achieved with the help of a cheerful tone of speech,
jokes and humor»*°,

It is also necessary to realize and apply various communicative functions
of monologue speech in order to achieve the goal of expression and effective
communication with the environment.

Each, without exception, task requires taking into account the age and
psychological characteristics of the child. Some of these tasks can be
transformed and reworked, simplified, facilitated or complicated, adapted to
the level of preparation of students.

The specified conditions for the development of monologue speech of
junior schoolchildren dictate the main task for the primary school teacher —
creating optimal conditions for the development of students' speech
competence in Ukrainian language lessons.

Thus, mastering the main types of monologue by students: description,
message, story and reflection is a significant prerequisite for successful
mastering of the basics of speech activity in primary school. We consider it
essential to take into account the communicative functions of such
monologues and the age and psychological characteristics of students.
Ensuring communication with the environment requires the ability to use the
full range of language tools and the ability to express one's thoughts and
emotions in accordance with situations, which is why taking into account
program requirements regarding the level of students' language skills will
contribute to achieving optimal results in the process of learning a language.

% Mammna 3. ®opMyBaHHS KOMyHIKATUBHOI KOMIIETEHTHOCTI yuHiB. [Touamkoéa wixona.
2017. Ne 9. C. 15 -17.

® Binsscrka T. M. ®opMyBaHHS MOBHOI KOMMETEHTHOCTi YUHTENIB MOYATKOBOI WIKOJHU
(lexcuuHUi piBeHs). [nnogayitina nedazoeika. Bum. 13. T. 1. C. 17 - 20.
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4. Analysis of the results of the experimental research

The experimental part of the master's study involved 49 parents of younger
schoolchildren, whose task was to assess the need and nature of the formed
skills and skills of monologue speech of primary school children. Parents were
required to voice their own judgments regarding the questions posed to them.
The survey was conducted using Google Forms.

The following answers were received to the question about the number of
children in the family, which, in our opinion, demonstrates the parents'
experience in the upbringing process, employment level, approximate age,
etc.: 1. 13 people (26.5%) raise only one child in the family, which may
indicate that quite a lot of time is spent on communicating with the child at
home and a high probability of a more careful attitude to the proper education
of younger schoolchildren. 2. 18 people or 36.7% of the total humber of
respondents are taking care of two children, and, therefore, the possibility of
participation or personal example in the formation of the communicative
abilities of a brother or sister is not excluded. 3. Eleven respondents or 22.4%
of parents raise three children. It is quite obvious, in our opinion, that older or
younger siblings in such a family participate in the process of developing the
corresponding speech competencies. 4. 8.2% or four families raise four
children, which is quite obviously reflected in the employment level of
younger schoolchildren, indicating a lack of free time and the opportunity to
spend enough time reading works of art or playing language games.

Answers to the second question (What monologue skills of the younger
schoolchild are you familiar with?) allow us to state the current level of
awareness of parents, in particular: 1. Verbal transformation of the main idea
of the text — 11 respondents or 22.4% of the total number of parents. 2. Voicing
one’s opinion competently and without preparation in various life situations —
19 parents or 38.8% of those who agreed to answer the questionnaire. 3.
Verbal reflection of the specified sphere of communication — 8 people or
16.3% of the survey participants. 4. Quite a few respondents were unfamiliar
with the proposed answer options — eleven or 22.4% of the total number of
respondents.

To the question «What characteristic features of your child’s monologue
speech do you consider important?» parents indicated the following answer
options: emotional coloring — 12 people or 24.5% of the survey participants;
consistency — 11 parents or 22.4% of the survey participants; Logic —
11 people (22.4%); Structural clarity — eight or 16.3%; Contextuality — 3 or
6.1%; Complexity of presentation — 12 or 24.5%; All of the above options —
1.2%.

The distribution of answers to the question «What problems did you
encounter while working with a child in the process of developing monologue
speech?» turned out to be quite interesting: 1. Urgent need to master
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pedagogical knowledge — 12 people or 24.5% of survey participants. 2. Lack
of methodological knowledge — 10 people or 20.4% of parents. 3. Lack of
special philological education — 4 people or only 8.2% of respondents.
4. No special concerns were identified in 19 parents or 38.8% of the total
number of parents. 5. Another answer was chosen by four respondents or only
8.2% of the experiment participants. At the same time, they were unable to
voice or describe which of their own answer options they had in mind, which
may indicate a misunderstanding of the content of the question or an inability
to substantiate their own opinion.

The question about all participants in the speech development of a younger
schoolchild quite unexpectedly demonstrated the entire spectrum of
respondents' opinions: grandfather — 12.2% (6 people), grandmother — 42.9%
(21 people); brother — 12.2% (6 people); sister — 10.2% (5 people); godfather
— 2% (1 person); godmother — 0% (0); environment — 4.1% (2 people);
everyone — 2% (1 person); brothers, sister, grandmother and grandfather — 2%
(1 person)4 teachers — 2% (1 person); everyone who communicates with the
child — 2% (1 person); all of the above — 2% (1 person); could not decide —
6.1% (3 people).

The question «What do you think are the main obstacles to correct
speech?» gave quite categorical results:

1. Harmful influence of mass media — 25 (51%). 2. Lack of personal
example of relatives — 14 (28.6%). 3. Insufficient capabilities of parents —
5 (10.2%). 4. Specificity of communication processes — 3 (6.1%). 5. Other
option — 2 (4.2%).

Question: How often do you or relatives read works of art to your child?

Response results: daily — 14 or 28.6%; weekly — 16 or 32.7%; once a
month — 7 or 14.3%; very rarely — 10 or 20.4%; the child does not want to
listen for a long time — 1 or 2%.

To the question «How often do you or relatives communicate with your
child for more than one hour? We received quite encouraging answers,
namely:

Weekly — 16 (32.7%); once a month — 6 (12.2%); very rarely — 4 (8.2%);
daily — 22 (44.9%); other — 1 (2%).

Thus, the survey of parents of primary school children made it possible to
make the following generalizations.

More than half of modern families raise one or two children, and therefore
have enough opportunities for conducting various speech games, joint
readings, etc.

The vast majority of parents are clearly aware of the practical benefits of
conducting speech development classes at home. However, a fairly significant
part of parents experience difficulties with the proper level of formation of
practical skills and methodological skills in working with younger
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schoolchildren, which may also indicate not entirely positive results of their
children's education during their stay in a preschool educational institution.

A fairly large number of parents noted that they do not experience any
particular obstacles in working on the development of speech with their
children, which, after all, may be evidence of a small number of such classes
organized at home.

Almost half of the respondents chose the answer regarding the amount of
time spent communicating with children or improving communication skills.

We find it very unexpected that parents' opinions were divided regarding
their own assessment of the level of monologue speech of their children, since
one third considers it average, and another third — high. It is clear that such
assessments are quite subjective, in our opinion.

Reading and analyzing works of art is an effective means of developing
the speech skills of younger schoolchildren for only a fifth of parents. The
same number adheres to the opinion about the need to use creative tasks,
language games and multimedia content, which we consider a rather
convenient way to compensate for the lack of time for proper education of
younger schoolchildren at home. At the same time, more than half of the
respondents quite often read works of fiction with their children.

Therefore, we can confidently state that, theoretically, parents understand
the practical benefits of spending time working with children on the
development of speech skills and abilities, but in practice, in the family or
family circle, the vast majority of them are not ready to work with children
for various reasons, relying on the work of primary school teachers.

5. Methodological recommendations for the development of
monological speech in younger schoolchildren

Speech is rightly considered «the ability of a person to correctly navigate
in interpersonal communication and relatively freely participate in it, which is
achieved through the use of linguistic knowledge, as well as taking into
account the traditions and customs of society»*.

The State Standard of Primary Education (2018) states that «the
development of speech of younger schoolchildren is embodied within the
framework of the linguistic and literary educational branch, according to
which younger schoolchildren are fluent in the state language, are able to
interact with other people in both Ukrainian and foreign languages; are able
to express their thoughts and feelings orally and in writing in real time; are

4 Nporomupernpka H. T., Kaniak 0. JI. Po3BUTOK MOHOJNOTIYHOrO MOBJIEHHS y MOJIO/IIIHX
MIKOJISIPiB: METOAUYHNUI KOHTeKCT. CydacHa yKpaiHChKa OCBiTa: BUKIIMKH, CTPATETii, TEXHOJIOTII:
30ipHUK HAyKOBHX Ipanb BceykpaiHchkoi HaykoBO-TIpakTudHO KoHpepenmii ([Iporo6md,
21-22 6epesnst 2024 poky) / 3a pen. T. ITanTiok, A. ®enoposud. [porobuu: Bunasuunreo « Tpek
JIT», 2024. C. 161-165.
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able to perceive and use information to achieve life goals in various
communication situations; are able to perceive, analyze, interpret and
critically evaluate information in various texts, in particular in media texts,
and use it, enriching their own life experience; are able to adhere to the norms
of literary language»*2.

The speech development of a younger schoolchild ensures fluency in a
huge variety of numerous life and educational situations, in the «student's
ability to communicate with peers and adults, to perceive and perceive various
information by ear, to properly formulate and verbally reproduce his own
thoughts»*®.

The formation of the necessary skills of monologue speech requires the
use of a diverse organization of educational material and a set of different
methods of working with it.

The characteristic features of monologue speech are contextuality;
emotional coloring; consistency, logic, complexity of presentation, structural
clarity; unidirectional nature, the absence of a closed act of communication,
direct connection.

Mastering monologue speech involves the ability to express a
communicatively regulated, complete thought, to logically reveal statements,
using various methods of logical thinking (comparison, systematization,
generalization, comparison, etc.).

Among the important monologue speech skills, the most characteristic
skills are «distinguished: 1) verbally transform the main content of the
analyzed text within the material of the corresponding program; 2) impromptu
competently express one's own opinion depending on the educational
situation; 3) describe a topic that reflects a specifically given sphere of
interpersonal communication»**,

The development of speech of junior schoolchildren is generally an
important component of the process of their education. Therefore, we consider
certain methodological aspects that contribute to the development of speech
skills of younger schoolchildren to be essential, namely:

1. Reading and further analysis of artistic and informative texts, their
content, characters and events, which, in our opinion, makes it possible to

“2 TIpuxompko A. PossuBaeMo i 36arauyemo MoBieHHs yuHiB. [louamkosa wikona. Ne 7.
C.12-14.

4 Kalichak Y., Kondratska H, Martynets A., Pysarevska O., Kubitskyi S., Tombulatova I.
(2022). Innovative learning strategies in modern pedagogy. Ad alta. Gournal of interdisciplinary
research. VVol. 12 No. 2, August 2022, p. 17 — 27.

4 Nporommuperpka H. T., Kanivak [O. JI. Po3BUTOK MOHOJOTIYHOrO MOBIIEHHS y MOJIO/IIIHX
LIKOJISIPIB: MeTOAMYHUI KOHTEKCT. CydacHa yKpalHChKa OCBiTa: BUKJINKH, CTPATEril, TEXHOJIOTi:
30ipHUK HAyKOBHX Ipanb BceykpaiHchkoi HaykoBO-TIpakTuuHOi KoHbepenmii ([Iporo6md,
21-22 6epesnst 2024 poky) / 3a pen. T. ITantiok, A. ®enoposud. porobmu: Bunasuunreo «Tpek
JITI», 2024. C. 161-165.
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significantly diversify the vocabulary, comprehend the text and develop
critical thinking in general.

2. Expanding the dictionary makes it possible to maintain the interest of
the younger schoolchild in new words at the appropriate level, formulate
interpretations of new, unfamiliar categories and ensure the active use of
words in everyday speech.

3. Sound synthesis involves parsing words into sounds and composing
words from phonemes during lessons, which contributes to the development
of phonemic hearing skills and mastering the grammatical foundations of
speech.

4. Further development of grammatical skills is manifested in the
regulation of relevant grammatical rules, the construction of complete
sentences and the use of certain parts of speech.

5. Creative tasks stimulate children's creativity and self-realization through
writing, storytelling, learning poetic fragments or organizing role-playing
games, which generally has a positive effect on the formation of language
competence.

6. Language games in the educational process generally develop the
speech process, especially through the widespread use of charades,
crosswords, riddles, philological puzzles, etc.

7. The use of information and communication technologies (multimedia
systems, interactive programs, etc.) creates favorable conditions for
diversifying children's speech.

8. An individual approach, which involves the effective use of the
characteristics of each individual child, creates the prerequisites for
differentiating the process of speech development at the appropriate level®.

Thus, a detailed analysis of the special and methodological literature in the
field of speech development of junior schoolchildren gives grounds to make
certain generalizations, namely:

1) scientific sources contain different definitions of the essence of the
categories of «speech» and «speech development». Summarizing them, we
will single out the following: «speech development of a primary school
student» is «the process of developing the main type of speech activity of the
child of primary school age, which consists in the organization and
implementation of the process of active, purposeful, mediated by language
and communicative situation, reception and transmission of speech message
during interpersonal interaction»*¢;

4 Jporomupenska H. T., Kanigak [O. JI. PO3BUTOK MOHOJIOTI4HOTO MOBJICHHS Y MOJIOIIHX
LIKOJIIPIB: METOANYHHUIT KOHTeKCT. CydacHa yKpaiHChKa OCBiTa: BUKJIMKH, CTPATErii, TEXHOJIOTII:
30ipHUK HAyKOBHX Ipanb BceykpaiHchkoi HaykoBO-TpakTudHOi KoHdepenmii ([poro6md,

21-22 6epesns 2024 poky) / 3a pen. T. Ilantiok, A. denoposuu. [porobud: BumaBHUITBO
«Tpex JITA», 2024. C. 161-165.
6 Tam camo.
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2) monologue is one of the main forms of coherent speech in primary
school;

3) the most characteristic methodological aspects of speech development
in younger schoolchildren are considered to be the following: creating
conditions for systematic reading and discussion of various literary texts;
significant expansion of the vocabulary by means of using new lexical units
in the child’s speech; analysis of the content of the sound component of
speech, application of exercises for the development of phonemic hearing;
creating conditions for the development of relevant grammatical skills by
means of forming grammatically correct sentences or word combinations;
thoughtful use of individual creative tasks and established use of language
games; active use of various modern multimedia technologies; ensuring the
individualization of the learning process of younger schoolchildren at
different stages of development of monologue speech®.

CONCLUSIONS

A thorough analysis of psychological, pedagogical and special literature
on the problem under study made it possible to draw the following
conclusions.

Monologue speech is one of the most important elements of the language
competence of junior schoolchildren and requires special attention from
teachers in order to improve the effectiveness of education of younger
schoolchildren.

At the current stage of functioning of primary school, its primary task
remains the development of skills and abilities that ensure a sufficiently high
level of coherent speech, the formation of the ability to think critically, the
ability to independently construct and correct the structure of presentation and
presentation of one's own thoughts. Accessible and harmonious development
of monologue skills and abilities has an extremely positive effect on the
perception and processing of the volume of information received from the
outside, the logic and modeling of the child's own statements. In general,
monologue speech plays an important role in the perception of specific
information, etc.

The priority task of modern primary education is not without reason
considered to be the process of forming speech competence, which allows
forming the ability to receive, understand and reproduce certain information,
read with understanding the text or its fragments, organize dialogues on any
topic, take an active part in disputes and intellectual disputes, prove the
correctness of one's own beliefs, express the whole variety of emotional states
through the use of oral and written means.

47 Tam camo.
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One of the important tasks of a primary school teacher is to help the student
form the appropriate level of speech competence, which allows him to
assimilate and transmit information, freely read and understand the direction
of the text, conduct interesting dialogues, involve the child in the exchange of
ideas, voice his own views and be able to prove their significance, reflect on
various events and phenomena by oral and written means.

The developed methodological recommendations for the development of
monologue speech in primary school children will contribute to the
effectiveness of the organization of the educational process in secondary
education institutions.

The main obstacles to the formation of speech competence, in general, the
respondents consider the harmful influence of the media, the lack of a positive
personal example of parents or closest relatives, financial difficulties in the
family, minimal opportunities for parents, and the special specificity of their
child's communication.

SUMMARY

The article provides a detailed analysis of the process of development of
monologue speech in junior schoolchildren in Ukrainian language lessons at
the present stage.

A thorough analysis of scientific and methodological and special literature
on the problem under study has been carried out.

It has been established that monologue speech is an important component
of the language competence of junior schoolchildren and requires special
attention and a specific methodological approach for the purpose of effective
teaching and development of junior schoolchildren.

The essence of the concept of «monologue speech» has been clarified, the
theoretical foundations of the development of monologue speech in junior
schoolchildren have been investigated, and pedagogical methods that can be
used in Ukrainian language lessons have been considered.

Criteria and indicators of the formation of monologue speech in junior
schoolchildren have been determined. Based on the analysis of theoretical
sources and the results of empirical research, the organizational and
pedagogical conditions for the development of younger schoolchildren in
Ukrainian language lessons are substantiated.

The conducted survey of parents allowed us to outline their requests
regarding the formation of monologue speech of junior schoolchildren, as well
as the level of interest in the problem in general.
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