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Abstract. In the context of rapid digital transformation, global 
uncertainty, and increasing social complexity, higher education institutions 
face the challenge of preparing specialists who are capable of effective 
professional interaction in diverse communicative environments.  
For students of Library and Information Science, whose future professional 
activities are inherently linked to information mediation, user interaction, 
and social communication, the development of social and communication 
skills becomes a critical component of professional training. Contemporary 
research increasingly emphasises the role of soft skills as a determinant 
of employability, professional adaptability, and sustainable career 
development. However, despite a growing body of literature addressing 
professional competencies in the information, library, and archival domains, 
the factors shaping the formation of social and communication skills remain 
insufficiently systematised. This gap is particularly evident under current 
conditions characterised by educational digitalisation, socio-political 
instability, and heightened psychological pressure on students. Against this 
background, the present study focuses on identifying and analysing the 
determinants that influence the development of social and communication 
skills in Library and Information Science students, considering educational, 
sociocultural, and psychological dimensions. The purpose of the paper is to 
identify, systematise, and empirically substantiate the key factors influencing 
the development of social and communication skills among Library and 
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Information Science students, with particular attention to educational 
practices, sociocultural conditions, and psychological characteristics that 
shape their professional and social interaction within contemporary higher 
education environments. Methodology. The research was conducted using 
an integrated methodological framework that combined empirical data  
collection with analytical interpretation. Quantitative evidence was 
obtained through a survey of undergraduate students enrolled in 
B13 “Library, Information and Archival Affairs” programme, incorporating 
N. Hall’s emotional intelligence assessment to capture emotional and 
interpersonal dimensions of communication. The collected data were 
processed using descriptive and comparative statistical techniques to 
identify dominant patterns and correlations between educational conditions 
and communication-related indicators. Qualitative insights derived from 
students’ narrative responses were analysed interpretatively to contextualise 
individual experiences of interaction, adaptation, and learning. On this basis, 
the determinants of social and communication skills development were 
structured into educational, sociocultural, economic, and psychological 
categories, enabling a holistic examination of their interdependence. Results 
of the study showed that the formation of social and communication skills 
in Library and Information Science students is influenced by a complex 
interaction of educational, sociocultural, economic, and psychological 
determinants, with psychological factors, particularly emotional intelligence, 
motivation, and stress resilience, playing a central role. Educational practices 
based on active and interactive learning methods were found to significantly 
enhance students’ communicative engagement, teamwork abilities, and 
conflict-management skills, especially when combined with alternative 
assessment formats. Sociocultural conditions, including digitalisation, 
socio-political instability, and changing professional expectations, were 
shown to shape students’ communicative behaviour and adaptability, while 
economic pressures encouraged the development of time-management, 
emotional regulation, and entrepreneurial communication skills. Overall, 
the findings confirm that social and communication skills constitute a 
dynamic, multidimensional construct that requires systematic pedagogical 
support within educational programmes for future information, library, 
and archival professionals. Practical implications. The results of the study 
provide a foundation for improving educational practices in the training of 
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Library and Information Science specialists. They indicate the necessity of 
embedding the development of social and communication skills as a cross-
cutting component of academic programmes rather than treating it as an 
auxiliary outcome. This may be achieved through the systematic inclusion 
of communicative, collaborative, and problem-oriented learning activities 
within both core and elective courses. The findings also support the adoption 
of assessment strategies that prioritise interaction, reflection, and group-
based performance alongside traditional written evaluation. Moreover, the 
identified role of psychological and sociocultural conditions underscores 
the importance of creating supportive learning environments that foster 
emotional stability, motivation, and adaptability, particularly in digitally 
mediated and crisis-affected educational contexts. These implications 
may inform curriculum design, teaching strategies, and institutional 
policies aimed at enhancing graduates’ professional readiness and social 
effectiveness. Value/originality. This study offers an original contribution by 
providing a comprehensive and systematised analysis of the determinants 
shaping the development of social and communication skills in Library 
and Information Science students. Unlike existing research that primarily 
focuses on individual competencies or isolated pedagogical practices, 
the present work integrates educational, sociocultural, economic, and 
psychological factors into a unified analytical framework. The application 
of N. Hall’s emotional intelligence model to the study of communication 
skills formation in the context of information, library, and archival education 
further enhances the novelty of the research. Additionally, the study 
addresses contemporary challenges, such as digitalisation, socio-political 
instability, and changing educational formats, that remain underexplored in 
this field, thereby extending current theoretical and empirical discussions 
and offering evidence-based insights relevant to curriculum design and 
professional training in the humanities.

1. Introduction
Far-reaching socio-economic changes driven by intensified global 

interconnectedness and the rapid diffusion of digital technologies have 
heightened the need for the systematic preparation of highly competent 
professionals capable of navigating dynamic and uncertain professional 
contexts. These conditions necessitate the consistent adoption of a 
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competency-based educational framework oriented towards the formation 
of an integrated configuration of knowledge, skills, and professional 
capacities that support both effective occupational performance and 
sustained social interaction among higher education learners. Within this 
context, the development of graduates’ social and communication skills 
(SCS) emerges as a critical priority, as these competencies enable efficient 
information exchange, contribute to the constructive management of 
conflict, and foster productive collaboration in team-oriented professional 
environments. Within the framework of educating future professionals in 
information, library, and archival science, social and communication skills 
constitute a fundamental component of overall professional competence. 
These skills are essential for effective performance in the documentation 
and information sector, as they facilitate efficient information retrieval, 
critical analysis, organisation, and dissemination, while also ensuring high-
quality interaction with service users, colleagues, and professional partners.

The educational programme designed to prepare specialists in 
B13 “Information, Library, and Archival Affairs” at Kremenchuk Mykhailo 
Ostrohradskyi National University (Ukraine) is aimed at shaping an 
intellectually developed, well-informed, self-aware, creative, and socially 
integrated professional. The achievement of this objective is closely 
linked to the systematic development of soft skills that support students’ 
adaptation to both societal and professional contexts. Such competencies 
enhance individuals’ capacity for social integration by enabling effective 
interpersonal communication, partnership-building, informed engagement 
with ongoing transformational processes, and an adequate understanding of 
prevailing social norms and expectations.

Well-developed soft skills play a pivotal role in organisational and 
managerial activities, as they underpin effective leadership practices, 
goal setting, team engagement, conflict management, and meaningful 
professional communication. In the context of project-based and 
innovative work, these competencies are indispensable for articulating 
ideas, participating in project-related discussions, attracting partners, and 
obtaining constructive feedback. Within social, educational, and outreach 
activities, soft skills ensure sensitivity to both individual and collective 
audience needs, facilitate the establishment of trust-based relationships, and 
support the efficient transmission of knowledge.
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An illustrative case of this interdependence can be observed in 
the correspondence between social and communication skills and the 
competency framework embedded in the bachelor’s educational programme 
in B13 “Information, Library, and Archival Affairs” at Kremenchuk 
Mykhailo Ostrohradskyi National University (Ukraine). The structure of 
integral competence within the programme is inherently grounded in the 
development of these skills. The ability to perform and resolve complex 
professional tasks under conditions of uncertainty, variability, and 
increased cognitive demand requires sustained interpersonal engagement, 
collaborative work, negotiation capacity, and behavioural flexibility. 
Furthermore, social and communication skills constitute a core prerequisite 
for the effective implementation of professional knowledge, methods, and 
operational practices in real-world contexts.

Most general competencies are either explicitly or implicitly underpinned 
by social and communication skills. Effective use of the state and foreign 
languages, productive participation in team-based activities, cooperation 
with professionals from adjacent disciplines, as well as abilities related to 
information searching, critical analysis, and the application of information 
and communication technologies, are all dependent on a well-developed 
communicative repertoire. In addition, the fulfilment of civic roles and the 
maintenance of ethical, moral, and cultural standards require the capacity 
for responsible and constructive social engagement.

Professional (specialised) competencies are likewise closely associated 
with the level of social and communication skills, which function as a key 
condition for successful practice in the information, library, and archival 
sectors. Some of these competencies are directly oriented towards interaction 
with multiple stakeholder groups, the use of public relations instruments, 
and the deployment of e-government solutions, all of which presuppose 
advanced social interaction abilities. Others emphasise collaborative 
work, responsiveness to user demands, and the reliable transmission of 
information. Even competencies commonly regarded as technically focused 
necessitate communicative adaptability to facilitate teamwork and effective 
cooperation with clients and professional partners.

The purpose of this study is to identify, systematise, and empirically 
substantiate the key factors influencing the development of social and 
communication skills among Library and Information Science students, 
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with particular attention to educational practices, sociocultural conditions, 
and psychological characteristics that shape their professional and social 
interaction within contemporary higher education environments.

In order to achieve the stated aim, the study addresses the following 
research objectives:

1.	To analyse contemporary scholarly approaches to the conceptualisation 
of social and communication skills within the framework of professional 
training in Library and Information Science.

2.	To clarify the role of social and communication skills in shaping the 
professional competence and employability of future library, information, 
and archival specialists.

3.	To identify and systematise the principal groups of determinants 
influencing the development of social and communication skills among 
students, including educational, sociocultural, economic, psychological, 
and personal factors.

4.	To examine the influence of the educational environment and learning 
formats (face-to-face, online, and blended learning) on the development of 
students’ social and communication skills.

5.	To investigate psychological determinants of social and communication 
skills formation, with particular attention to emotional intelligence, 
motivation, stress resilience, and behavioural responses to educational 
challenges.

6.	To analyse empirical data obtained from student questionnaires 
based on N.  Hall’s emotional intelligence assessment in order to 
identify relationships between emotional intelligence levels and social-
communication skills development.

7.	To develop an original classification of determinants affecting the 
formation of social and communication skills in Library and Information 
Science students.

8.	To formulate practical recommendations for enhancing educational 
programmes and pedagogical practices aimed at strengthening social and 
communication skills in humanities-oriented higher education.

2. Recent research and publications
The development of social and communication skills occupies a 

prominent position in contemporary psychological and pedagogical 
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research due to their crucial role in facilitating effective interpersonal 
interaction and professional performance. Both national and international 
scholarly discourse encompasses a substantial body of research addressing 
the conceptual foundations of social and communication skills as well 
as the applied dimensions of their formation. For prospective specialists 
in the field of information science, these competencies constitute a key 
determinant of successful social integration and professional growth. 
Within international research traditions, social and communication skills 
are commonly examined under the broader construct of soft skills, which 
extends beyond narrowly defined professional abilities to include personal 
and interpersonal capacities essential for effective functioning across 
diverse social and occupational contexts.

Scholars within the national research context have also shown consistent 
engagement with the issue of soft skills formation, particularly in relation 
to students’ professional integration and adaptability. One prominent 
research focus addresses how learning environments and modes of social 
interaction contribute to the development of these competencies. Within this 
framework, K. Halatsyn and A. Khomiak [8] investigate the development 
of communicative culture among higher education students, offering a 
detailed interpretation of its conceptual foundations, internal structure, and 
functional roles. In a related vein, S. Hanaba [9] explores the educational 
implications of “liquid modernity,” drawing attention to its influence on soft 
skills development and arguing for the urgent need to recalibrate educational 
programmes in response to rapid societal and technological change, which 
necessitates updated teaching strategies and enhanced interpersonal skill 
formation. 

Yu. V. Drozdova and O. V. Dubinina [6] investigate the conceptualisation 
of soft skills within contemporary educational and professional models. They 
highlight that soft skills encompass a range of non‑technical competencies, 
including interpersonal, cognitive, and adaptive abilities, which are critical 
for bridging theoretical knowledge and practical workplace requirements. 
The authors emphasise that the term “soft skills” is multifaceted and 
lacks a singular definition, reflecting the complexity of integrating these 
competencies into educational programmes.

O. Н. Hlazunova, T. V. Voloshina and V. I. Korolchuk [11] propose a 
structured framework for developing soft skills among future information 



296

Viktor Sarancha, Viktoriia Shabunina

technology professionals, emphasising their essential role in successful 
employment within the IT industry. The authors identify five core categories 
of soft skills (managerial, communicative, personal effectiveness, strategic 
management and information management) and delineate specific 
competencies within each group that graduates should possess.

A wide range of international and national conceptual approaches 
highlight emotional intelligence as a key factor in the formation of social and 
communication competencies. Empirical and theoretical contributions by 
V. V. Zarytska [32; 33], as well as by I. V. Holovniova and O. V. Myloslavska 
[12], address the emotional component of competence-oriented education 
and provide evidence of a direct association between emotional intelligence 
indicators and the level of communicative skills demonstrated by students.

The earliest scholarly works addressing the specific features of 
professional training in the field of documentation and information 
communications emerged shortly after the introduction of the academic 
speciality “Documentation and Information Activities”. Among the 
pioneering studies in this area are the publications of V. H. Vlasova [29], 
N. A. Haisyniuk [10], and other researchers who laid the conceptual 
foundations for this field of study. During the period from 2000 to 2010, 
a growing body of academic literature focused on the development of 
information and communication competence among students, particularly 
those preparing for professional activity in documentation and information-
related domains. In this context, A. A. Alieva and N. M. Liesovets [1] 
examined pressing issues in the professional preparation of specialists 
in “Documentation and Information Activities”, while O. Yu. Maliuk 
[16] analysed students’ social, personal, instrumental, and professional 
competencies, with particular attention to the specific characteristics of 
information and communication competence formation. O. K. Yanyshyn 
[31] devoted the doctoral research to the development of communication 
skills among future documentation specialists through the use of media 
education technologies. 

More recently, V. V. Shabunina and O. M. Tur [23] investigated 
social and communication culture as a key component of professional 
development within the field. The intensified implementation of the 
competency-based approach in higher education subsequently generated 
a substantial number of publications examining diverse dimensions of 
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professional training in documentation and information support. Notable 
contributions to this line of research include studies by H. Hordiienko [13], 
H.  Malyk [17–19], M. S. Slobodianyk [25], L. Filipova [7], and others.  
Of particular significance is the work of V. Sprinsian [26], which 
substantiates the necessity of establishing a comprehensive system for the 
preparation of documentation management specialists, provides a detailed 
characterisation of their professional competence, and proposes a model 
of integrated competence tailored to the requirements of documentation 
management.

The mid-2010s were marked by two developments that exerted a 
substantial influence on the trajectory of national higher education reform in 
general and on the training of specialists in documentation and information 
communications in particular. The establishment of the National Agency 
for Higher Education Quality Assurance (NAHEQA) in 2015 introduced 
a fundamentally new approach to the design and evaluation of educational 
programmes, including the implementation of programme guarantors, expert 
review mechanisms, and formal accreditation procedures. Concurrently, the 
adoption of a revised classification of academic specialities – specifically, 
the transition from “Documentation and Information Activities” 
to 029 “Information, Library, and Archival Affairs” in 2016 and to 
B13 “Library, Information, and Archival Affairs” in 2025 – generated a 
range of challenges. These included a decline in applicant numbers, the 
necessity of aligning curricula with updated regulatory standards, and the 
need to reconsider existing approaches to the formation of professional 
competencies in accordance with contemporary labour market and societal 
demands.

Alongside the emergence of new trends in higher education, a number 
of scholarly publications advocate a reconsideration of conventional 
assumptions regarding the set of competencies required for specialist 
training. In this regard, N.  R.  Barabanova [3] analyses the design of 
contemporary educational programmes through the lens of the competency-
based approach and argues that, in addition to general and profession-
specific competencies, the competency framework for future specialists 
should incorporate invariant socio-communicative competencies.  
The author reviews a range of theoretical perspectives on the structuring of 
socio-communicative competence and proposes an original interpretation 
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of its constituent elements. In a subsequent study, N. Barabanova and  
Yu. Hrushevska [4] contend that the globalisation-oriented transformation 
of Ukraine’s higher education system is primarily linked to the development 
of competencies that enable effective self-realisation. They emphasise 
that the globalisation of science, increased academic mobility, the 
dissemination of knowledge about social processes, and the ability to apply 
such knowledge in professional, business, sociocultural, and educational 
contexts collectively contribute to the advancement of global education and 
to a shift in educational priorities from knowledge accumulation towards 
the practical application of knowledge in typical social, occupational, and 
academic interactions.

Researches conducted in the 2020s have demonstrated a heightened 
scholarly interest in diverse aspects of the professional preparation 
of future specialists in information, library, and archival studies. 
Particular attention has been paid to the development of professional 
competencies related to information technologies, the organisation of 
information resources, document management, and data governance.  
At the same time, pedagogical strategies for integrating innovative  
teaching methods have been extensively examined, and the role 
of digital technologies in competency formation and in supporting 
students’ academic mobility has been clearly articulated. In this context, 
O. M. Tur and V. V. Shabunina [24; 28] identify communicative competence 
as a core component of the professional profile of an information specialist.  
Besides, the scientists emphasise its significance for effective functioning 
in environments characterised by intensive and dynamic information 
exchange [21; 24].

Further elaborating on this issue, A. Zlenko and D. Miroshnichenko [34] 
analyse the specific features of communicative competence development 
among specialists in documentation and information activities. The authors 
underline that the contemporary labour market imposes qualitatively new 
requirements on professionals in the field, while the nature of their work 
necessitates continuous self-improvement, engagement in lifelong learning, 
and the ongoing enhancement of both hard and soft skills.

N. A. Bachynska [2] delineates the information-digital and socio-
educational competencies of library and information professionals, taking 
into account the interdisciplinary nature of library and information activities, 
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the integration of digital technologies, and the requirements of current 
regulatory frameworks and professional practice. The author substantiates 
the necessity of developing a dedicated professional standard for library and 
information specialists that explicitly defines information-digital as well as 
social and educational competencies, while reflecting the interdisciplinary 
character of the field in the application of digital tools.

L. I. Bilovus, O. Ye. Homotiuk, and N. M. Yablonska [5] argue that 
the expansion of electronic document management systems, e-learning 
environments, cloud technologies, and social networking platforms is 
fundamentally reshaping the content and structure of training programmes 
for future specialists in information, library, and archival studies. According 
to the authors, the implementation of a competency-based approach in 
higher education and the development of communicative competence 
under conditions of pervasive societal informatization are most effectively 
achieved through the systematic integration of contemporary information 
technologies into the educational process.

The formation of students’ professional competence during industrial 
practice is emphasised by V. V. Kasian [14], who offers an original 
interpretation of the concept of professional competence, examines the 
specific features of its development in the course of practical training, and 
analyses prevailing approaches to assessing industrial practice outcomes 
among students of information and documentation programmes.

An integrated examination of the key competencies required of 
library professionals is presented by S. S. Khrushch [15], who proposes 
recommendations aimed at enhancing the effectiveness of library practice 
in light of current professional standards and the rapid transformation of 
the information environment. The study adopts an innovative perspective 
on competencies as a dynamic and adaptive resource, oriented towards the 
active introduction of innovations into the media space of libraries in order 
to respond to the challenges of the digital era.

Specific dimensions of specialist training are further explored by 
N. S. Vovk [30], who analyses the educational component “Event 
Management” within the curriculum of speciality 029 “Information, Library, 
and Archival Affairs” to identify the distinctive features of competency 
acquisition in the organisation and management of events. The findings 
demonstrate that the development of these competencies constitutes a critical 
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prerequisite for graduates’ professional advancement and employability. 
In the context of the transformation of library and archival institutions 
into socio-communication hubs and the growing prominence of the event 
industry, the demand for professionals capable of planning, implementing, 
and managing diverse events continues to increase.

The socio-psychological determinants of information activities and 
their influence on managerial decision-making among information 
sector professionals are examined by V. Shabunina, V. Sarancha, and 
O. Tur [22]. In turn, V. Maslak, S. Fedorenko, and L. Butko [20] focus on 
entrepreneurial competence as a significant component of specialist training 
in the information, library, and archival domains, arguing that labour 
market competitiveness increasingly requires the combination of advanced 
hard skills with well-developed soft skills. M. Tsilyna [27] examines the 
formation of soft skills and related competences among higher education 
students as a basis for their successful adaptation to future professional 
roles. The author identifies a range of soft skills that are essential for 
graduates’ effective transition into professional activity and argues that 
higher education curricula should deliberately foster these competencies 
alongside traditional academic knowledge. M. Tsilyna’s findings suggest 
that integrating soft skills development into both theoretical instruction 
and practical training creates a more robust foundation for students’ 
employability and professional adjustment, thereby supporting their 
readiness for workplace demands.

Overall, the analysis of contemporary scholarly sources reveals a 
substantial body of research addressing a wide spectrum of competencies 
and the mechanisms for their development among future specialists 
in information, library, and archival affairs. These studies primarily 
concentrate on digital, managerial, communicative, entrepreneurial, and 
other professionally oriented competencies, as well as on the modernisation 
of educational programmes in response to current societal and technological 
challenges. At the same time, the literature review indicates a notable 
lack of research devoted to the factors shaping social and communication 
skills, which underpin the majority of professional competencies. 
This gap underscores the scientific originality and relevance of the  
present study.
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3. Social and communicative skills: concepts, aspects of formation  
(the role of pedagogical influence, format and forms of learning)
Social and communication skills are a set of knowledge, skills, 

and abilities that ensure effective interaction between individuals and 
other people, including the ability to listen actively, resolve conflicts 
constructively, empathize, adapt to social contexts, and present oneself 
successfully. They can also be defined as a set of skills and abilities that 
contribute to the establishment, maintenance, and regulation of interpersonal 
and professional relationships. SCS cover verbal and nonverbal aspects of 
communication, emotion management, the ability to constructively resolve 
conflicts, and adaptation to social change. SCS are a basic characteristic 
of professional competence that determines the quality of interpersonal 
interaction, the ability to constructively resolve conflicts, manage emotions, 
and adapt to social change [21]. 

Social and communication skills are formed and developed throughout 
ontogenesis, but they become particularly important in adolescence, 
when a person begins to actively interact with complex social 
systems – professional, educational and public. The system of developing  
professional competencies of applicants is closely linked to the development 
of general personal competencies, as reflected in European educational 
documents. In particular, the Tuning concept defines three levels of 
competencies (Fig. 1). 

In a broader context, European educational documents identify eight 
key competences, which include interpersonal and social-communicative 
competence, along with linguistic, technological, entrepreneurial, and 
cultural competences.

In the process of developing SCS in applicants, it is important 
to consider a variety of factors that have different influences on this 
process. These factors can be classified according to several basic 
characteristics, which allows their role in skill formation to be systematized  
and clarified. 

Educational and pedagogical factors play an important role in the 
formation of students’ SCS, especially in the context of humanities, where 
communication is the basis of professional activity. The specificity of such 
disciplines, in particular the study of social, cultural, and historical aspects, 
requires special attention to the development of effective communication 
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skills at both the individual and collective levels. These factors include both 
teaching methods and the organization of the educational process, on which 
the effectiveness of the development of these skills in students depends. 
In general, these factors can be divided into several main categories, 
among which the structure of educational programs, teaching methods, the 
organization of educational activities, and student-teacher interaction are 
important. They determine how successfully a student will learn to work in 
a team, lead discussions, find compromises, and communicate effectively in 
a professional environment [21].

Figure 1. Tuning Competency Levels

The structure of educational programs and types of learning tasks are 
among the basic educational and pedagogical factors that determine the 
level of development of communication skills in students of the humanities. 
A high level of communication skills is important because future specialists 
in the fields of information, library and archival science, journalism, etc. must 
be able to interact effectively with other people, lead discussions, present 
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their ideas, and work in a team. Training specialists in this field requires a 
special approach to the organization of the educational process. Programs 
should cover disciplines that not only develop theoretical knowledge but 
also focus on the practical aspects of communication.

Learning activities should be structured to stimulate not only intellectual 
involvement but also the development of personal qualities that underpin 
effective interpersonal communication. This aim is addressed through 
assignments that promote active student participation in collaborative tasks, 
public presentations, and moderated discussions. An essential component 
of contemporary curricula is the implementation of learner-centred and 
activity-based approaches, such as group projects, seminars, and interactive 
lectures, which create conditions for direct peer engagement and support 
the acquisition of communication skills in real-world information exchange 
settings.

The instructional format constitutes a significant pedagogical determinant 
of communication skills development among students of documentation and 
information science. Higher education institutions currently operate across 
multiple modes of delivery (traditional in-person instruction, fully online 
learning, and blended formats) each of which shapes patterns of interaction, 
degrees of learner engagement, and opportunities for communicative 
practice in distinct ways.

Face-to-face instruction continues to play a significant role in the 
development of social and communication skills, as traditional classroom 
settings provide conditions for immediate interpersonal interaction and 
spontaneous dialogue. The expansion of online education in recent 
years (driven by global pandemic-related disruptions and the socio-
political circumstances affecting the country since February 2022) has 
considerably transformed learning practices. Digital learning environments 
offer flexibility and broad access to educational resources regardless 
of geographical location; however, they also entail notable constraints.  
In particular, online formats reduce opportunities for direct interpersonal 
exchange between students and instructors, as well as among peers, which 
may hinder the systematic development of communicative competence. 
For many learners, the absence of live interaction limits the acquisition of 
practical communication experience typically gained through in-person 
debates and discussions.



304

Viktor Sarancha, Viktoriia Shabunina

Blended learning models integrate the strengths of both classroom-
based and online instruction by combining remote access to theoretical 
content with on-site practical activities. This format enhances organisational 
efficiency and learner convenience while preserving opportunities for active 
communication and collaborative engagement. From the perspective of 
social and communication skills development, blended learning is especially 
effective, as it links conceptual understanding with participation in real-
time interaction and discussion, which are essential for the professional 
preparation of students [21].

Pedagogical influence constitutes a core factor in shaping students’ social 
and communication skills. The selection and implementation of teaching 
methods directly affect learners’ capacity to communicate productively, 
collaborate within groups, engage in reflective discussion, and develop 
critical and analytical thinking.

Interactive pedagogical approaches promote students’ active participation 
in the educational process by sustaining ongoing communication between 
learners and instructors, as well as among peers. For prospective professionals 
in information, library, and archival science (fields in which argumentation, 
presentation, and analytical reasoning are essential) such approaches are 
especially productive. Methods such as structured debates, collaborative 
projects, simulation and role-based activities, and moderated discussions 
stimulate intensive peer interaction and support cooperative learning, 
thereby contributing to the enhancement of communicative competence, 
conflict-management capacity, and public speaking proficiency.

Learner-centred strategies that involve students in diverse forms 
of academic activity also play a pivotal role in strengthening social and 
communication skills. Seminars, practical workshops, and project-oriented 
assignments enable students not only to assimilate theoretical knowledge but 
also to transfer it into practice within realistic professional scenarios. This is 
of particular importance for those studying information and documentation 
disciplines, as their future work routinely entails the analysis, interpretation, 
and clear transmission of complex information to audiences with varied 
backgrounds and expectations.

Assessment practices similarly exert a significant influence on the 
cultivation of social and communication competencies. Conventional 
assessment methods, such as written examinations, may restrict 
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opportunities for communicative demonstration, whereas alternative 
approaches, including oral examinations, project work, and presentations, 
offer more flexible and comprehensive means of evaluating student skills. 
These methods enable learners to exhibit their capacity for effective 
communication, collaborative problem-solving, reasoned argumentation, 
and engagement in structured discussion [21].

Within the educational process, the instructor functions as a key driver 
of pedagogical influence and plays a decisive role in the development of 
students’ communication skills, especially in humanities-based disciplines. 
The effectiveness of this process is shaped by factors such as instructional 
approach, the integration of participatory and interactive teaching 
techniques, support for learner autonomy, and the purposeful organisation 
of collaborative learning contexts, all of which significantly contribute to 
the advancement of students’ communicative competence.

4. The role of sociocultural, economic and psychological factors  
in the development of students' social and communicative skills
Sociocultural conditions exert a substantial influence on the formation 

of social and communication skills, as they define the broader social space 
within which students learn, interact, and construct both professional 
roles and personal identities. For learners enrolled in information and 
documentation programmes, whose academic and professional activities 
are inherently connected to textual interpretation, information exchange, 
and interpersonal interaction, these influences are particularly pronounced. 
Their future professional practice is inseparable from prevailing social 
conventions, ongoing cultural change, and contemporary societal challenges.

The social environment constitutes a multidimensional determinant 
of the educational process, shaping patterns of learning and interaction. 
It is affected by a range of factors, including armed conflict and political 
instability, the growing significance of digital social platforms as channels 
of communication, and shifts in cultural values related to education, 
employment, gender relations, and social roles. Prospective specialists in 
information science, who frequently act as intermediaries in processes of 
cultural transformation, are therefore required to demonstrate adaptability 
and the ability to engage constructively with heterogeneous audiences.  
At the same time, wider processes of digitalisation, global integration, and 
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increasing individualisation continue to reshape educational models and 
professional practices.

Closely linked to the social dimension, the cultural context constitutes 
an integral component of sociocultural factors, as culture determines 
fundamental norms, values, and attitudes that shape communicative 
behaviour. For students in the field such as Culture, Arts, and Humanities, 
cultural factors are particularly influential, as their professional development 
frequently involves interpreting and transmitting cultural phenomena. 
Exposure to traditions, national identity, and global cultural transformations 
not only enables students to navigate contemporary challenges but 
also positions them as active participants and cultural mediators within 
society, fostering the development of their social and communication  
competencies [21].

Economic conditions also exert a significant impact on students’ 
learning experiences and the cultivation of soft skills. Variations in national 
economic stability and individual financial circumstances give rise to 
challenges that affect students’ capacity for learning and skill development. 
Many senior-year students must combine study with employment, which 
can enhance practical competencies such as time management, stress 
resilience, and workplace communication, yet may also contribute to 
overload and diminish the overall effectiveness of academic engagement. 
Economic instability within a country exerts a notable influence on higher 
education policy, institutional funding, and the employment prospects 
of graduates. Students in the humanities, particularly those specialising 
in library or archival studies, frequently encounter limited professional 
demand, which incentivises the development of entrepreneurial skills, 
cross-cultural communication competencies, and adaptability to emerging 
labour markets.

The persistent need to address financial challenges can impose 
psychological pressure, diminishing students’ motivation to engage fully 
in academic activities and participate in campus communities. At the 
same time, navigating such circumstances contributes to the cultivation of 
emotional resilience and conflict-resolution skills under adverse conditions.

Psychological determinants occupy a pivotal position in students’ 
educational trajectories and professional formation, with a particularly 
strong impact on the development of social and communication skills. 
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Their influence arises not only from external conditions but also from 
learners’ internal states, including emotional readiness and openness to 
new experiences. For students in the humanities, whose studies involve 
continuous engagement with intricate social and cultural phenomena, the 
role of psychological factors becomes especially significant [21].

Motivation serves as a central driver in the development of 
communication skills. For future specialists in information, library, 
and archival affairs, both intrinsic motivation (such as the aspiration for 
self-realisation and professional advancement) and extrinsic motivation 
(including encouragement from educators, the prestige associated with the 
profession, and social recognition) are crucial. Insufficient motivation may 
result in superficial learning and limited participation in communicative 
activities. The sustained intellectual and emotional demands posed by 
extensive academic tasks, which require deep text analysis and interpersonal 
engagement, can lead to burnout, thereby reducing learning productivity 
and diminishing interest in communication.

Additional stressors, including armed conflict, socio-political instability, 
and high academic expectations, contribute to heightened anxiety among 
students. Such conditions can negatively affect their capacity for effective 
communication, collaboration in group tasks, and initiative-taking. 
Mitigating these challenges requires active support from educators and the 
creation of a supportive emotional environment. Furthermore, changes in 
the mode of instruction, including the move to online or hybrid learning, 
alongside adjustments required by conditions of armed conflict, pose 
significant challenges for learners. Successfully adapting psychologically 
to these circumstances is essential for maintaining effective communication 
and collaborative interactions with both fellow students and academic staff.

The psychological state of students represents a fundamental 
determinant of their success in developing social and communication skills. 
Timely support, effective motivation, and the creation of a secure emotional 
environment facilitate students’ ability to overcome challenges and engage 
productively within contemporary learning contexts. Individual traits are 
pivotal in determining students’ ability to communicate effectively and 
engage socially, a dimension of particular relevance for aspiring librarians 
and archivists, whose professions require advanced interpersonal skills. 
The ability to perceive and regulate one’s own emotions, along with 



308

Viktor Sarancha, Viktoriia Shabunina

demonstrating empathy, underpins successful interaction. Students with 
higher emotional intelligence tend to establish stronger connections, exhibit 
greater sensitivity, and foster durable social relationships.

Behavioural and cognitive factors are also integral to the development 
of social and communication literacy. These dimensions influence students’ 
responses to educational challenges, their adaptability to new circumstances, 
and the utilisation of their intellectual potential. Learning, particularly 
under conditions of crisis, may provoke elevated stress responses; some 
students may become withdrawn or display aggression, thereby impeding 
effective communication and collaborative work. The cultivation of 
adaptive behavioural and cognitive skills promotes constructive interaction, 
supports the formation of professional and interpersonal relationships, and 
enables humanities students to integrate more effectively into society while 
fulfilling their professional responsibilities [21].

Consequently, the development of communication competencies among 
humanities students is contingent upon a complex interplay of interrelated 
factors affecting their educational, sociocultural, and psychological 
adaptation. These influences operate across multiple levels, ranging from 
programme-specific instructional design to broader global phenomena 
such as conflict and economic instability. Collectively, these considerations 
underscore the multidimensional and dynamic nature of students’ personal 
and professional formation. The Table 1 presents a structured classification 
of the key factors that impact the formation of social and communication 
competencies in students. The factors are grouped into educational, 
sociocultural, economic, and psychological categories, reflecting the 
multidimensional and interrelated nature of the influences that shape 
students’ communicative development and professional socialisation.

So, to strengthen social and communication skills in Library, Information 
and Archival Affairs programmes, these competencies should be positioned 
as integral learning outcomes directly linked to information services, user 
interaction, and professional communication. Curricula should incorporate 
practice-oriented components focused on reference communication, user 
needs analysis, ethical interaction, and conflict management in both digital 
and physical information environments. Teaching approaches should 
prioritise experiential and collaborative learning formats that model real 
professional situations, including simulations of information services, 
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project-based tasks, and teamwork activities. Assessment practices should 
extend beyond written evaluation to include oral presentations, group 
projects, and reflective assignments that capture students’ communicative 
performance in applied contexts. In addition, educational programmes 
should support the development of emotional intelligence and interpersonal 
resilience through mentoring and supervised professional practice. 
Strengthened cooperation with libraries, archives, and information 
institutions can provide authentic communicative experience and enhance 
graduates’ readiness for professional interaction in the Library, Information 
and Archival Affairs.

Table 1
Classification of factors influencing the development

 of social and communication skills in students

Criterion Type of 
Factor Category Examples

1 2 3 4

By type of 
influence

Educational-
pedagogical 

Impact of 
educational 
programmes 
and methods 

Programme structure, types of learning 
tasks, active learning methods 
(group projects, discussions) 

Learning 
format Face-to-face, online, blended learning 

Pedagogical 
methods 

Interactive methods, student 
assessment, individualised instructor 
approach 

Sociocultural 

Social context War, political situations, influence of 
social networks, adaptation to changes 

Cultural 
context 

Traditions, national identity, 
globalisation, socio-political changes 

Economic 
context 

Combining study with work, financial 
difficulties, employment levels 

Psychological 

Student 
psychological 
state 

Motivation, emotional burnout, stress, 
adaptation to wartime conditions 
or new learning formats 

Personal 
traits 

Emotional intelligence, social compe-
tence, intrinsic motivation, self-regulation

Cognitive-
behavioural 
aspects 

Behavioural changes under stress, 
cognitive flexibility, willingness 
for independent work
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1 2 3 4

By source 
of influence 

Educational-
pedagogical, 
sociocultural, 
psychological 

Objective 
Structure of educational programmes, 
course materials, access to resources 
(libraries, labs, online platforms)

Subjective Motivation, emotional intelligence, 
intrinsic drive for development

By direction 
of influence 

Educational-
pedagogical, 
sociocultural, 
psychological 

External Educational standards, social 
initiatives, extracurricular activities 

Internal Student’s emotional state, level of 
intrinsic motivation, personal beliefs 

By structure 
of influence 

Educational-
pedagogical, 
sociocultural, 
psychological 

Direct 
influence 

Delivery of communication-focused 
courses, group projects, interactive 
seminars, role-play activities 

Mediated 
influence 

Online courses, use of social networks, 
access to additional materials 

By intensity 
and duration 
of influence 

Educational-
pedagogical, 
sociocultural, 
psychological 

High intensity 

Interactive methods, active 
participation, communication skills 
training, intensive development 
programmes 

Low intensity Lectures, self-study, participation 
in voluntary activities

By level 
of influence 

Educational-
pedagogical, 
sociocultural, 
psychological 

Macro-level 
Globalisation, educational policies, 
digitalisation, international 
programmes

Micro-level 
Interaction with peers, consultations 
with instructors, participation in micro- 
or small projects 

Source: Developed by the authors [21] and based on the analysis of student 
questionnaires, in accordance with N. Hall’s Emotional Intelligence Assessment

5. Conclusions
The analysis suggests that social and communication skills constitute 

a multifaceted construct, encompassing verbal and non-verbal abilities 
as well as cognitive, emotional, and behavioural dimensions that enable 
effective interaction within social contexts. These competencies facilitate 
the formation of interpersonal relationships, support professional 
adjustment, and serve as a basis for the acquisition of wider soft skills. 
For future professionals in information, library, and archival studies, social 
and communication skills are a fundamental component of their education, 
reflecting the inherently interactive demands of their anticipated roles.

(End of Table 1)
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In our opinion, the development of social and communication skills 
depends on three groups of factors:

–  educational and pedagogical (interactive teaching methods, active 
forms of work);

–  sociocultural (digitalisation, the influence of globalisation processes);
–  psychological (emotional state, motivation, personality traits).
A distinctive feature of the humanities is the need to embed social 

and communication skills within professional education, setting these 
disciplines apart from technical and natural sciences. Strategies to enhance 
soft skill development may span multiple dimensions. In particular, 
educational programmes for students in information and documentation 
studies should explicitly emphasise the acquisition of these skills, for 
instance, through courses focused on communication, conflict management, 
time management, and stress resilience. The integration of interdisciplinary 
modules further allows students to develop a comprehensive understanding 
of social challenges and the competencies necessary to address them 
effectively.

Equally important is the provision of opportunities for students to 
participate in socially oriented projects and volunteer work. Engagement 
in such initiatives facilitates the practical application of learned skills while 
fostering leadership, collaboration, and professional networking abilities. 
In some cases, international experiences may be included, supporting 
adaptation to multicultural contexts and contributing to the enhancement of 
emotional intelligence.

Future research directions could explore the development of social and 
communication skills within distance and blended learning environments, 
as well as investigate the impact of specific curricular components on the 
cultivation of these competencies.
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